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\ he Parhally Slghted Chlld in the Regular Classroom ""«
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»_ EM.TIQNALLY DISTURBED CHILDREN

i flcuH to prepore an cccurcfe

‘ont the. prevalence of emotional-

rbed children:in the school pop-

n but o minimum of one per cent
1te|y suffer. sufficient disturbance

to render normal classroom  progress
'possnb!e, while at: least-three to-four
er cent would derive: benefit from ex-
ensive psychiairic services. One’ study
[indicates” that ‘ten per
school populqhon requires Gld buf
only one point six. per. cent receive it;
that the under: flﬁeens are ‘the fastest
growing group: m need of help; that

the 'most- lgnored group .are the adoles-

cents. ‘Morse?, in quoting this study,
makes the point that most emohonqlly
,Hlsfurbed ‘children ‘remain ~in regular
crlassrooms w1thouf specmlly' trained
_feqchers e ‘
A Morse ‘has -indicated . the under
fifteens provide the bulk of those dem-

afing emotional problems™ in -the
school system, A study’ under-

in Rhode: Island mdlcqtes that

|!dren af the extreme ends of

a'scale from five:to elghteen years suf-
~fer .from thls ‘handicap. The ‘gredtest
number is concenfrcfed _at age fifteen.

ssuggests. that relatively few.

ore ‘dlagnosed at “the extremes since
younger present greater difficulties
uccessful ‘behdvioural - assessment

he older have learned to modify
haviour,  or ‘have left school.

« d an mtereshng study byg

upporr Morse in pm-

hi greafest problem m “the

|umor righ .

ennebaum found six per cent:

“lem, When unaccepmble behaviour i

" being presented ‘most teachers \would

_find it useful to utilize Cleugh s friad"
intensity, frequency and.dutatioh as it

men’rary and:-

th Land " seventh - graders  hated
~and: the ‘most  intense hatred

j»was demonsfrated by ‘the ‘group- desig-’

ndted as

o emotionally -disturbed - by
- teachers; o

-cent: of the.

.adjusted when -he is

‘ldenhflcchon poses a major: probl‘
to tecchers ‘and administrators. The
the ‘overt, unacceptable ‘behavi |o
many children identifies i'hem" 15 ¢

. -tionally' disturbed; there exists‘a. sug

icant : number of: chlldren whose c

tion; quy teachers are not ‘awa

the. various adjustments. children ‘m

to. theirdifficulties and may consnder the :
withdrawn or ~chronicallyilt child ndf

yrqlly quiet or: suscephble to illness, ‘ane
the hedlthily exuberanf ‘child: emohon-

qlly disturbed. ‘Degree of- mvolveme
is difficult for a-ldyman to’ dssess even

~when @ ‘child is correcﬂy assessed as
“disturbed.” -

would, . find
of “emotiongal

feochers
definition:

Most
Blackham’s*

disturbance .easy to comprehend and

useful ‘as .o guide in 1denhflcahon To
Blackham. a .child:is emohonolly “mal-
“so. fhwarfed in
satisfaction -of his needs for safety; af-
fection, ccceptqnce«qnd self<esteem: thqt
he is -unable intellectudlly to function:
effectively, .cannot’ adapt to reasond-
ble ‘requirements of social  regulation

--and convéntion;. or is so- plagued with.

inner conflict, ch|efy and - guilt ‘that he"
is unable to perceive reality clearly ‘
meet the ordmcry demands ‘of - fhe e
vironment.in which he hves :

One must realize ‘that emohonol d|
turbance " is a continuum’. and ‘eve y
child has a unique positioir ‘on thiscon.

tinuum. Most chlldren presen’r accept

ble behaviour. at Ieasf part: of the tim
and at other times present a- myncd of
cues 1o their degree and:type of prob-

dicators, of relative ‘severity. Teachers




‘+o-. socialize -and fo feel:
.others since drmmlshed ability in these
‘areds:. has been found to' be d. fmrly
accurafe mdlcator of emotional dis-
‘turbqnce '

’ Even if one'is able fo ldenhfy emo-
:honal dl\sturbance and. to quantify .its
severity " in.‘an approxmate manner,
only:symptoms are being assessed- This

»+lems < facing = the  classroom teacher,
‘:tShould he treat the symptom or probe
,\for the. cauvse - of deviation? 1t is .my
“opinion that the latter is not within the
’ccrpablhty 'of most teachers while, in
yjmcmy cases concenfrcmon on symptoms
. >wrl| allevnate causes.

Role of the Teacher — theoretical view
“-.-Modern ‘theoty has progressed from
h_e belief ‘that the ‘emotionally dis-
:'turbed 'should be treated by medical
‘personnel only, There has been a reali-
zation that the school is able to pro-
vide a base for prevention and that the
- teacher. augments the work of others.
Many educators and medical personnel
- have concluded that the teacher. must
take an “active part in the total treat-
ment: picture. From modern theory has
~ sprung the concept of a new role, This
=may- offer tremendous promjse for the

.- future: The “therapeutic-teacher trdined
“to-understand -and- fuse the basic ele-".

-ments -of pedagogy and dynamic psy-
v\,chology may possess the ability to note
:the symptoms of emotional disturbance
- /but "bypass these and respond to the
: “underlying causes. He could be an in-
trinsic ‘part -of ‘a “highly skilled team
r 'porsed to combat emotional disturb-
_.ance where ‘it is most evident, the mar-
i ket place of the school. Various theo-
‘rists “have studied classroom .tone, cur-
“riculum, structure, play and motivation
. with. o view to training such, personnel
- byt few actual training programs are in
-wexrsfence

Prachccll Vlew [O
“oMost emohonally disturbed children
y_remam in clctssrooms taught by ordi-

fmuy also mveshgate the chlld 'S abrllty o

concern for',",mg in the drea of emotional: distu

“taken -and two areas’of trqmmg pros

~the school and basic intervéntion: tech:.”
“point' underlines one of the great prob-

“mum of difficulty and hmetloss whlle'
~ doing. much to prepare the teacher fo."

“on a disturbed child if classroom condi-

+levels of socialization but that-he.*'can

skills is required for progress ‘in: fhe in-/

‘necessary. They fail to appreciate: that

. form would support- this:*

nary teachers with a modlcum of trqg

ance. Often -these - teachers “are
available. for extensive trammg Are
alistic. view. of the situation: -must be’

vided:  basic philesophy on “the  role -
and function- of teacher: and child in.

niques: to cope with unacceptab!e be- "
haviour. In-service or summer school
training could be prov1ded ‘with a minij-

see the emotionally disturbed. ¢hild as:
a true student but one.whose behav-
ioural aberrations may necessrtclte spe-\_
cial techniques.

Most  duthorities be;ll'eve 'tht:,a ;
teacher has definite ‘beneficial effect :

tions are such that the child feels se-
curein expressing himself to-a personx
with ‘whom he identifies ‘and who:wi
not react negatively to-his self- expres-‘
sion. It must be pointed out to teachers
that a disturbed child -has achieved low"

be assisted in modlfymg his behuvrourr
by .experiencing ‘and accephng, pre:
dictable, and safe relationship. with -
helping person.”* lnsfruchon, “ds..th
authors of “Taxonomy - of EdUCCIhOnal-
Goals: Affective Domain’’ ‘stress, “is: a
social process involving a teacher and-
child -and minimal mastery . ‘of “social

structional process.® g

"Minimal - mastery only IS/reqUIredv
though many teachers. mistakenly * as-
sume- that . a good. deal of ‘mastery.is

progress ‘need not mean improvem
in-test scores or apparent reading obil:
ity ‘but-may mean one- less: dlsfurbance
per week, or aggressive behaviour d
rected against a wall rather than ‘a
person. Bruner. whose ‘studies’ mdrcat
that any. child at dny -age can learn,
any subject in an mfellecfually honest
“thin: edge of
the .wedge' theory. lt. ‘would bere- . o
warding for most teachers of emotion-... .. -




eclual .activity anywhere is.
fhelher at fhe fronher of

‘One poml’ of basnc
should - be -mdde: The ‘teacher needs
’sychologlcal support to:-grapple with
the: problems 'of emotional disturbance.
A revitalized well of knowledge draw-

‘Hists ‘can provrde this. support even if
the teacher does not fully understand
much ‘of ‘the revelant theory. There is a

s not alone.

: ln«fervenﬁons must be learned.

< An-. intervention "is  action by the
reacher designed to reduce unaccepta-
~ble ‘belaviour while reinforcing accept.
. able’ behavrour The :child’s attention is
- ~focused mfernally through thé use of

cepl’able interaction of child and envi-
ronment;-It is probable that the teacher
-will need to use a variety of interven-
tion" techniques: discarding ‘some,. re-
lammg others and introducing shll oth.

-Qutlined below are some ‘main
categones of techniques though the list

the tedcher will create an extensive
repertoire_based on the needs of each
A wnde -variety of . intervention
lques, i
er will feel’ powerless “to cope
various mann‘esfahons of emohon-
“al distrbarice after he has- exhausfed
;' personal reperfoure :

Pre mlervenhons
‘f' “These interventions are planned be-
~fore - the child “experiences difficulty

: eradlcafe or reduce dxsfurbance ‘arous
-ing and to: reinforce posmve shmuh in’
rlance of fhe school and the teacher“\
he’ life of any chitd,’ The concepf,
“personal supporl with’ academlc diffi-
. the ‘teacher.
':f’dlsturbed child-will. react unfavourablyt

2 b)) Multi: sensory .or
‘-approaches arg’ deSIgned“ 0. involve.
phllosophy i

‘ing .on the beliefs of our leading theo-.

- press himself to @ trusted individual on
‘need ‘to realize ‘that: others feel. such .
chlldren :can_be educaled and that-one ..

“sions. do not include meffechve moral-“‘

. external ‘media with “the goal of ac- -

ful teacher activity is. a most useful._

- cannot be “considered ‘complete - since

must be . available or the
- unacceptable 'verbalization, a’smile for

feacher supports and dlSCIpllneS ma
\condmonmg of a social and’ academi¢
-nature. The writér does’ not feel ch

~dren”should ‘work towards‘a candy

wlfh a: sll_uahon and are designed fo -

thé instructional environment;. .
a) Individual tutoring : to, ,prowd

culties and close personal contact with:
One: danger is that :the

waiting. his-turn’ to en|oy fhe af-: '
on:of the teacher.

“multi- machme‘

the whole child in the instru nal situ-
ation” and to allow him to lead from his
strength. ‘These techniques. reduce‘pe '
sonal contdct for those who find. it ab-,
rasive while conhnumg fo emphasrze.
learning. : .
¢} Drscusslons alone and in groupsr
offer opportunities for the child to ex:

a.oné-to-one basis, or in-the relatively: "
anonymous to olhers with ‘similar-prob::
lems.: }t is lmporfanf that such  discus:

izing and do not degenerafe mfo pseu- %
do-therapy. :
-d}- Physical ac\‘mfy is often a source“ :
of catharsis. Group work, pr0|ecfs'j ex=
perimentation-with: various  media; -con’
struction of playhouses, participation-in
games - dnd - useful employmenf -offer
physical release, socml eéxperiefice: and :
continued  ledrning,  Activity ‘must ‘not "
be’ planned haphazardly but des:gned S
to draw out sfrenglhs and 16 . bolsler,ij
weaknesses. In the hands of d thought--

tool. 5

e) Operanf condlhonmg lechmques 3
are useful and,” if one can see” thelr_ T
over-all -utilization, appllcable in*the.
ordinary classroom. ‘A réd. check mark
for correct work, a refusal to attend to:

a-good -dttempt-and ofher such- minor

be ‘termed. part of general opetant:

chocolate bar: though these might: be
used on occasion fo reward or freat, all ,

ARG



embers.’

id; stand out -as different. 1t is
porfanr that the ‘tedcher be consist-
st in-the use.of operant condlhonmg
mques if they ‘are to-be selected

~since’ inconsistent - apphcahon will - de-.

troy therr value-and lead ‘to. greater
_s’rrahon :
£} Structured Iessons and structured
lass-dreas ‘are” often supportive of ac-
ceptable ‘behaviour. Some children re-
~act well if they know the day's timeta-
-ble before school begins, -if they know
erbal ~questions  will . follow - silent
eadmg, if-they-have o place for. their

yooks: after ‘each lesson-or if they .are

ble to use & carelfor 'some activities.
1t “should be stressed ‘that structure
rtechmques should .not result in undue
_attention. from .others since the effect
may be the reverse of that desired.

g} -Learning disabilities may add to
fhe problems of ‘many- emotionally dis-
jurbed children..- Proper. “programniing

or their’ mediation:should be instituted
‘but care’ should be taken not to em-
fphasue dlsabrhhes peculiar

‘os’r-fmtervenhons :

a): Corporal: dlscrphne is.. rightly
rowned upon in most educational ju-
ctionis,’
v.pmmve use': for any: chrld considered
emohonally disturbed since it is, in it-
“self;” a. traumatically  anti-social and

brutal Jact: This intervention technique,

favoured by many, .is menticned here

,only to emphasize its negative aspects.:

b} lIsolation can be an anti- social
p‘umhve act:but in many instances can
‘be Therapeuhcally positive. - Removal
: ‘zsome " situations’ for @ perlod of
time: will calm a child and “give the
‘tedcher an: opportumty of ‘reassuring
the child,. There may.be need for a car-
‘el"to let the child carry on -without dis-
traction, - Some ; children benefit from
~be|‘g' removed from the classroom, al-

to -one

The ' wtitér cannot see its:

lhdi\/rdual ‘treats. make. ow:

return to the cIassroom and thrs co‘rrol
can be ascribed to-the child’ s int nal
zation of his own desire. to ret

the class - ratheri than remam ;

.contact.

c) Psychologlcal removal in 'wh

‘the teacher ignores unacceptable b

haviour is .often an effective mferve-
tion. In this technique the teacher doe
not .react to anything. except prope

_behaviour. -Some  feel ‘that ‘unaccepta-

ble-behaviour should be followed by ‘a:
period ‘of ignoring even .during times of
acceptab!e behavrour This‘may “be-
queried since it appears to be essen-
tially. anti-social ‘and may: reinforce the
child's - feelings - of madequacy ‘and

_pose. problems of rdenhflcahon wrth

the teacher.

d) Discussions of what Jed to ,
outburst, what the. child ‘did.and- whcr
occurred afterwards are ‘used by some
teachers. This .can be paositive if -the
child initiates such discussion and if the.
child does not appear to-be’ seekin
proof- of ~his badness. or wrckednes i
Such. discussion - with & “trusted perso
can be cleansing to the mind: and' ten
sion-releasing.

Emotionally. “disturbed. éhrldren o
varying degrees of involvement are in
normal classes and are being treate:
and ‘taught by teachers ‘untrained t
meet their needs. The day when thera
peutic-teachers. are in sufficient su
to meet the demand may never-arrive::
We must doour best -to  suppo

. with us now. Thrs/ support/ should b
d dual nature- theoretical and pracf

¢al. Though the teacher’s problems v

_not be solved, they will be ‘reduce

we begin as outlmed .above, ‘the pro
lems, though  still present, will."b




Toronto, 1962, i B
L. Morse, ‘Wm,© C. lnte, enhon Techn ues'’
fllhe Classroom Teqcher of ihe Emohonully

and Youth Prgnhcg-“/

: Bruner,‘ Jerome S,
“Press,. Cambndge, Mass o ]966 ;

Mr Bunch s the(Asszstant Sup
?tena’ent of the Orntario:-Schot
Dieq Mtlton Onlarzo

W ;York 19756',‘, :

»,flcult day, and he can dlscard lt when he can manage 100% of the tl e
asa member of the whole class. :
JOAN KERSHAW




