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Inch ®tudy was to learn from the tutors to
^ twelve courses for the initial training ofeducational psychologists in England and Wales how they

prepared their trainees for working in multi-cultural
communities. Two members of the Working Party therefore
cour?"® 1 ° ?"eetionnaire which covered course contributors,course planning/content and fieldwork experiences; presented

rema inde r o f t he Work ing Pa r t y f o r c r i t i ca l
s e n t 1 I * ' o b s e r v a t i o n s a n d
comolet H J tutors. All twelve questionnaires werecompleted and returned during February/April 1987. With
respect to the results that follow, no reference is made tospecific courses because the focus of the study is theoverall Pattern across courses and consequently tutors were
not asked to ident i fy the i r own courses.

F i n d i n g s

Course contributors from ethnic minority froups fe.m..rs.'>

from courses has either a tutor or associate tutor
of the^ e.m.g., though three courses each has the benefitem tfs lavclvement of up to two fieldwork supervisors from
f r o m e m h r c o u r s e s e d u c a t i o n a l p s y c h o l o g i s t sminorit^E P^ i be referred to subsequently as ethnicminority E.Ps.) contribute in other ways to courses, e.g as
cours^:""' 1^"' Finally, in the cas^o^^four
o o n ^ r - ^ i ® m a k e a n y k i n d o fl o c l [ e d i ^ i K f c o u r s e s a r einf ^ " j'- ! Which employ ethnic minority E.Ps, e.g.
one ChiLse/g^Af®^ course is in an authority withone Chinese/S.African and one Asian E.P., and given that
across England and Wales, Sheila Wolfendale reveals in this
publication that there are ethnic minority E.Ps, it is
t r a i n i n g " ^ ® s m a l l p a r t i n
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(B) Course policies with respect to the i dentif innt.i nn
a n d / o r s e l e c t i o n o f t r a i n e e s f r o m

These range from two courses which select purely on merit
and take no account of ethnicity to one course which aims to

p e r c e n t e t h n i c m i n o r i t y E . P s a n d w h i c hIdentifies such trainees by means of a 'monitoring' sheet.
Between these extremes are three courses which are on the
look out for and encourage teachers with the necessary
t h e i r e . m . g s t o a p p l y f o r e n t r y t oeir respective courses, and seven which operate what they
refer to variously as 'positive discrimination', 'reverse
discrimination and affirmative action*, though in at leasttwo cases such an approach is operated in a cautious manner
to t i l l t ha t mos t cou rse tu to rs a re keento take on their courses people from e.m.gs.

J°volv^"ent of ethnic minority E.Ps in the selection nf
t r a 1 n e e s

Only two courses have such an Involvement and in each it is
p rocedur r " pa r t i c ipa tes in the se lec t ion

The keeping of records of ethnic mnnoritv

Only two courses (and not the same two referred to insection 0) keep such records, though the tutors to threecourses mentioned that they could, if they wisLd to
i n d ? a p p l i c a n t s . O n e o f t h e t h r e endicated that it would to some extent be possible becauseapplicants are required to provide a self-photograph.

th: tw"i:r:ouL%%""'''

J Ethnic group/Year

I ( a l A f r o - C a r i b b e a n

1981/2 ! 1982/3 !1983/4 !1984/5 !l9&q/fi T o t a l

N ; n : n I N I N N

1 . 0 1 0 1 2 2 . 1 1 0 0 . 8

I ( b l A s i a n 2 . 9 1 2 2 . 3 1 2 2 . 1 ; i 0 . 9 1 0

I (c )Other e .m.groups 4+ 3.9 12 2.3 11 l.n !2* 1 » :'o
Groups other than

a . b o r c 9LiJ92 94.8!106 97.31108 99.l;'l'dRn 95.4
I Total trained (TT) 1 0 2 8 8 9 7 1 0 9 1 0 7
I f (a+b+c vmxioo
+includes 2 Mexicans

7 . 8 4 . 6 5 . 2 2 . 7 0 . 9♦1 from China and 1 from Gibraltar
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In not one of the years does the percentage of ethnic
minority Educational Psychologists in training exceedeight and it was below three percent for the last two years
1985/r th" ^^^thermore. for the academic years 1983/4 to1985/6, the proportion appears to have been declininirconsistently year by year. Finally, over the fivf year
period, more than twice as many Asian as Afro-Caribbenn
a985r°the "ere trained. As quoted by Pearn(1985) the Commission for Racial Equality estimates
with inarked '̂''°"-^°'"i°''®®^ Britain to be approximately 5*.With marked regional variations. The figures for rr.iin«lmembers need to be set in that context?

con t r i bu t i on o f e thn i c m ino r i t y Educa t i ona l
Psychologists to various aspects of training.

Ednrat?^ bourses appears to involve ethnic minorityEducational Psychologists in any of the following:
(1) the design and planning of the total course;
(2) the preparation of materials sent out to

p r o s p e c t i v e a p p l i c a n t s ; a n d

(3) course pub l ic i t y
In view of the results described in section A. these results
a r e n o t s o s u r p r i s i n g . l e s u i t s

With respect to contributing to certain theoretical
components of the course, ethnic minority Educational
A l l t h e i ^ ' l ® t h e t w e l v e c o u r s e s ,ra^e a 1 relate to multi-cultural issues and2 lecture on the nature of racism and itsimplications for the Educational Psychologist, to a 2 5 dav
(de'al̂ î̂ rblth'rh ""ch covers' racial" a'wa^Les^(dealt with both theoretically and by means of exercises^
iCsiCf?^ trainees' experiences of multi-cultural

nature of fieldwork exper ience as i t re lates to
ethn ic minor i ty ch i Idren/ fami1 iTFT

trainees^ the courses is it a requirement that all
chnd^ exper ience work ing wi th ethnic minorr t7it i^ strL^?r though on at least two other courseshLeier thlt/ . • for nine of the courses,owever, there is an expectation that most trainees willhave experience working with children/fai-iiTies fr^r ethnic
minority backgrounds. Furthermore, on ten of the courses
opportunities are provided for one or more of the trainees
f L i U e s " r r m i n o r i t y c l l n d ^ n /
year unAerf'?" ""e course approximately one trainee pery ar undertakes a special placement in a school or service
oppor tun i t ies ® ch i ldren. On th is course sucht r a i n e e r e v L i h ® r e c o m m e n d e d t otrainees even though there is only a small proDortion of
people from ethnic minority backgrounds in the region.

3



( H ) t r a i n i n g . . . . . s e , « r .

traLing^^d one 'hic""is"refi::t:d''''"h':
''°."-e. t^ou,V°iLl:

a r e f e w
whose courses are located in ar^L whrre '̂thlre
d i f ? i : u i r ° : o r ' i « h ^ ' Iexperience and have therefore to rel̂  on ?Se tl"J
g a
p a r

D i s c u s s i o n p o i n t g

■ulticultural issues (e e Lt curpculun coverage ofpractices). no^ dtd we ask abourtho: *
or înatof:: '̂ i-filts. S"'worklr^^^

^ :̂:e:̂ chr" rihVo'tlr wouirL"r!:lde r̂ or̂ co^p^eLn'sH:'-̂ ??
i-portant''"and'°useJurfinStng"did''"̂  caveats, a number of
:r?î drngsi:dtc:?er[h% r̂f̂  """>•' '̂ -%an::?
rL ib-n:r-ng^^:i L rr-
ulTes 'Tlifo' T'r -ve^-rgr^f-^ult'^c^l^^i:! -> U>^
Tutors Group/D E C P • therefore propose that the jdocument br̂ eCfse/io ilĉ d̂̂ ® Committee Core Curriculum ̂

»uUicul?û a? issues should L
compoDent, or whether thev shou^d^K'^ demarcated courseembedded within virtuflllv ®^ould be a continuous theme

yiew of the importance of multicultural issues 4.» v. ?
n o w a c o m p e l l i n t f c a s e f o r f K A m - S v ^ - r • . * t h e r e n o taspect of ^oursf 000^0^ IsVeuT.""'' every
c u r r i c u l u m a t t e n t i o n ? r e c e i v i n g s p e c i fi c
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V •

J - - a . ^ nwithin the profesŝ :'. For fLtlnce" ̂ 5"%"P'-"«ntationfurther barriers to bein/invo?ver̂ Uh trainingfrom what source. and how can they be overcomê  la
i n v o l v e m e n t i n c u r r i r n l n m o v e r c o m e . " i s a n yfocussed on ethnic Minority ssu::
s p e c i fi c i d e n t i fi c a t i o n d e s i r a b l e ? ' ' ^

?L̂ dw':rrpf:cL̂ ":ŝ 1r̂ r̂̂ ?Le1''̂ ^ t°rquestions about the desirabilifr nF do raise

of the particular eLc:Monarp:ych'o% ĝ°fr""fo'̂  iL̂ ""'""o what extent is course curriculum coverage validated^°fornot) by the practical experiences affordertorhe trained'
fef b^ck irtHhrr'"'" f".practical experiences to be

: 1 : F s L ' ' i ' -
c^rrrls":?*ina°tiartr:L%nrh backgrounds to

subsequent difficuutes'ir'̂ bLrMnrrrLMnrroru'' b̂ ^ U
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Some information has already been provided on the apparent
under-representation of black trainees by Pearn's (1985)
survey of training departments in Great Britain on behalf ofthe B.P.S. Standing Committee On Equal Opportunities. One
o f h i s r esponden ts commen ted on " t he ' haza rdous '
qualification process which was probably discouraging to
potential applicants who, for the most part, needed to set
out on the trai l when making 'A' level choices." He also
reported suggestions that the successive selection points
(undergraduate, P.G.C.E., teaching posts, secondment)
o t t e r e d a m p l i fi e d s c o p e f o r c o v e r t d i s c r i m i n a t i o n a n d
denial of equal opportunities by those people in society who

u n c o n s c i o u s l y r a c i s t . " T h e i n t r o d u c t i o noi GRIST to replace the pooling arrangements current at the
time of Pearn's survey has further complicated the already
h a z a r d o u s t r a i n i n g r o u t e .

The returns from course tutors underlined their concerns
about the issues covered by the questionnaire, and the steps
they were taking and planning to take to revise their own
pract ice and arrangements. As stated ear l ier, th is was a
snapshot, and from the additional comments attached to the
quest ionnaire, i t is l ikely that a repeat survey would
identify changes that courses have made. Our original
i n t e n t i o n w a s t o p r o v i d e s o m e b a s i c i n f o r m a t i o n a s a
start ing point to enable the profession as a whole - not
just the work ing group - to address t ra in ing and re lated
issues. The proposals and suggestions we have made above
are our own and should be seen as such. The findings - and
the issues embedded within them - are now available for
public debate to provide an opportunity for a re-appraisal
of thinking and practice in respect of preparing - and
recruit ing - educational psychologists for working in a
m u l t i c u l t u r a l s o c i e t y .

R e f e r e n c e s

P e a r n , M . A . 1 9 8 5 . " A r e w e
e d u c a t i o n a l p s y c h o l o g i s t s ? "
O p p o r t u n i t i e s o f t h e B . P . S .

t r a i n i n g e n o u g h b l a c k
S t a n d i n g C o m m i t t e e f o r E q u a l
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