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A B S T R A C T.

In recent years, teacher organisations have expressed increasing concern about
the issue of "violence towards teachers". This concern has been echoed by the
media, the public, and by the Health and Safety Commission (HSC) who, in late^ 1990 published the document "Violence to staff in the education sector."

This has not been a wholly British phenomenon, and the study of violence in
schools has received attention in many other European countries, but most
particularly in the U.S.A., where Congress mandated the "Violent schools - Safe
schools" study in 1978.

Despite this recent interest, incidence figures are few, operational
definitions are seldom compatible and, in Britain especially, little is known
a b o u t t h e c i r c u m s t a n c e s i n w h i c h t h e v i o l e n t i n c i d e n t s o c c u r .

This study examines the known incidence figures, the problems of measurement,
and the explanatory theories that have been proposed. In view of the dearth
of studies by psychologists in this country, a framework is proposed by which
relevant data can be pulled together as a basis for intervention to reduce the
risks of violence occurring, and for further research into its nature and
s i g n i fi c a n c e .
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S e c t i o n O n e .

I n t r o d u c t i o n .

There are a number of reasons for choosing "Violence to teachers" for a library
study. On a personal note, 1 have worked In schools as an educat ional
psychologist for over 25 years, and have encountered teachers who have directly
expe r i enced v i o l ence . Ye t t he ro l e o f t he educa t i ona l psycho log i s t has
g e n e r a l l y b e e n c o n s t r u e d a s p u p i l r a t h e r t h a n t e a c h e r c e n t r e d , a n d s e l d o m
i n v o l v e d t h e a n a l y s i s o f t h e o c c u p a t i o n a l c h a r a c t e r i s t i c s , o r h a z a r d s , o f t h e
t e a c h e r .

There has also been much media speculation In recent years about the Incidence
a n d c a u s e s o f v i o l e n c e I n s c h o o l s , a n d t h e J o u r n a l i s t i c c l i c h e " b l a c k b o a r d
jungle" has passed Into common usage. (See for Instance, "8,000 teachers 'are
the victims of school violence every week' ", Dally Express 14.3.89. "Music
teacher gets £500 compensation for lost eye." T.E.S. 7.9.84). However, In the
face of concern voiced by teacher unions and educat ional ists I t would be
erroneous to portray the si tuat ion as no more than a media Invent ion. In

„ B r i t a i n , a C o m m i t t e e o f E n q u i r y c h a i r e d b y L o r d E l t o n ( D B S , 1 9 8 9 ) r e p o r t e d o n
violent and disruptive behaviour In schools, while the DBS and the Health and
Safety Commission have produced working papers dealing with crime (DBS, 1987)
a n d v i o l e n c e ( H S C , 1 9 9 0 ) I n t h e e d u c a t i o n s e c t o r .

Despi te the recent Interest, there Is st i l l a dearth of hard, scient ific data
o n t h e I n c i d e n c e o f v i o l e n c e a n d t h e c i r c u m s t a n c e s I n w h i c h I t o c c u r s . A s a

»»» resul t , untested and general ly untestable theor ies have f lour ished, a long wi th
the nostalgic yearning to return to a hypothesised "Golden Age" of classroom
tranquillity and orderly learning. (A recent example of this was expressed by

^ Prince Charles In his recent keynote speech on education, "Guardian" 23.4.91).

The facts do not readily support the "Golden Age" theory. Disruption was rife
In the Eng l i sh Pub l i c Schoo ls du r ing the l a te e igh teen th and ea r l y n ine teen th
c e n t u r i e s . H a r r o w s t u d e n t s s t a g e d a r e b e l l i o n i n 1 7 9 3 w h i c h l a s t e d f o r t h r e e
weeks (Rock and Heldensohn, 1969). The boys blew the door off the headmaster's
study at Rugby In 1797, soldiers were called In and the Riot Act read. An

( * i I l l u m i n a t i n g a c c o u n t a c c o u n t o f a r e b e l l i o n a t E t o n w a s p r o v i d e d b y H . S .
Tremenheere (In Edmonds and Edmonds, 1965). A student at the college during the
1 8 9 2 r e b e l l i o n , Tr e m e n h e e r e r e l a t e s h o w " . . . t h e b o y s , n e a r l y t w o h u n d r e d . . .
r o s e a g a i n s t t h e A u t h o r i t i e s , t o o k p o s s e s s i o n o f t h e C o l l e g e , b a r r i c a d e d I t
unassa l l ab l y, d i s rega rded remons t rances , so l i c i t a t i ons , and t h rea t s o f phys i ca l
f o r c e , a n d o n l y y i e l d e d w h e n t h e i r d e m a n d s w e r e g r a n t e d . . . " S t a f f w e r e h e l d
captive, the Constabularly mocked,and the Colonel of the Regiment threatened^ that a "good many heads would be broken..".

Subsequent ly appo in ted as the fi rs t Inspector o f Mines, Tremenheere addressed
" s a f e t y a t w o r k " a n d p r e p a r e d t h e 1 8 5 0 l e g i s l a t i o n o n " H a t t e r s a n d T h i n g s
c o n n e c t e d w i t h o r r e l a t e d t o t h e S a f e t y o f t h e P e r s o n s E m p l o y e d " . A s I f o n e
l ink wi th the content o f th is s tudy were not enough, Tremenheere subsequent ly

^ became a p ionee r i ng Inspec to r o f Schoo l s .
More recent ly, Rhodes Boyson, a former Minister of Educat ion, has described his
o w n e a r l y t e a c h i n g e x p e r i e n c e ; " M y fi r s t d e p u t y h e a d t o l d m e t h a t w h e n h e
started teaching In a small Lancashire textile town he, along vkth other young
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^ teachers, dared not go to the stat ion at the end of the school day wi thout the

presence of the headmaster or he would be attacked In the street by groups of
boys throwing stones and sods of earth." (Boyson, 1970)

The closer the search, the more elusive the evidence for an educat ional "Golden
Age."

In view of the amount of uncertainty, myth and speculation, there is a clear
n e e d t o I d e n t i f y a n d a n a l y s e t h e n a t u r e o f t h e e v i d e n c e r e l a t i n g t o v i o l e n c e
towards teachers. Media speculation and anecdotal reporting provide no basis
fo r unde rs tand ing , no r f o r p l ann ing I n te rven t i on .

Th is l i b ra ry s tudy the re fo re has the fo l l ow ing a ims ;

1. To Identify and evaluate the known Incidence figures of violence to
t e a c h e r s I n s c h o o l s .

^ 2. To Identify and analyse the causes general ly cited to account for
s u c h v i o l e n c e .

3. To devise a framework for further analysis of the data and causal
t h e m e s .

4 . I n t h e l i g h t o f t h e a b o v e fi n d i n g s , t o g e n e r a t e p r o p o s a l s f o r
f u r t h e r a c t i o n .

The above alms will be covered separately In the subsequent sections of this
s t u d y.

I S B I
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S E C T I O K T W O

T h e I n c i d e n c e o f V i o l e n c e t o T e a c h e r s .

(A) Teacher Union Surveys.

I n t h e 1 9 7 0 ' s , t e a c h e r u n i o n s i n t h e U . K . i n t r o d u c e d t h e i r o w n s u r v e y s o f
v io lence in schools . Lowenste in , (1975) summar ised a survey of membersh ip by
t h e N a t i o n a l A s s o c i a t i o n o f S c h o o l m a s t e r s / U n i o n o f W o m e n T e a c h e r s ( N A S / U W T ) .
Data was collected by means of a questionnaire sent to all NAS/UWT school
representat ives in England and Wales, who were asked to descr ibe how violence
and disruptive behaviour were manifest in the school during the period 14th
O c t o b e r t o 2 0 t h D e c e m b e r 1 9 7 4 . V i o l e n c e w a s d e fi n e d a s " a f a i r l y v i c i o u s
attack on other pupils, the malicious destruction of property and attacks by
pupi ls or parents on members of school staff . "

The co l l ec ted da ta re la ted to i nc idence ra tes pe r schoo l . Re tu rns were
received from 825 primary schools (5% of the total), 141 middle schools (15%)
a n d 8 4 6 s e c o n d a r i e s ( 1 8 % )

The findings revealed 1.5 violent incidents were reported per primary school,
1.7 per middle school and 5 per secondary school in the period studied.

Wh i l s t t hese figu res p rov ide some k ind o f i nc idence fo r t he schoo l s i n
question, they do not offer reliable or complete information on the extent of
violence to teachers for a number of reasons. For example, the definition used
incorporated attacks on pupils, malicious destruction of property and attacks
on members of staff who were not teachers. The wording of the questions did
not permit extraction of figures relating specifically to teachers. While "over
half" of the headteachers in the final sample "co-operated" in the completion
of the form (Lowenste in, 1975) , i t is not c lear whether schools had an inc ident
repor t ing po l icy which would prov ide h im/her wi th a complete p ic ture.

Low return rates are a common problem with postal questionnaires, particularly
those distributed via a union newsletter. The temptation to treat all returned
forms as the total sample is irrestible in most of the union surveys. However,
while they may not provide accurate estimates of incidence, the raw figures
represent one count of some of the individual teachers who have endured or
witnessed violent episodes in the workplace. The methodological cr i t ic isms
should not obscure the fact that v io lence does occur, and that systems of data
co l lec t ion a re as ye t inadequate .

A further NAS/UWT survey was conducted in 1985. This time each union member,
n o t j u s t s c h o o l r e p r e s e n t a t i v e s , w a s a s k e d t o c o m p l e t e a n d r e t u r n a
q u e s t i o n n a i r e . O n e i n fi v e o f t h o s e r e s p o n d i n g r e p o r t e d p u p i l v i o l e n c e
resulting in serious injury during the first six months of the school year. A
f u r t h e r 2 5 % h a d b e e n t h r e a t e n e d w i t h v i o l e n c e , a n d 1 0 % h a d b e e n f a c e d w i t h a n
attempted attack. (NAS/UWT, 1986).

This survey also suffered from the problems of low response rate. Of the
potential 125,000 teachers surveyed via the union journal, only 3,910 (3%)
rep l ied . However, the survey prov ided graph ic ev idence o f the ex tent o f
personal suffering endured by some teachers; "During the last,14 years I have
b e e n a s s a u l t e d s e v e n t i m e s , o n c e w i t h a k n i f e , o n c e w i t h a s t i l e t t o , o n c e w i t h



an air r ifle (when I was shot in the chest) , once when a pupi l fed gas into my
classroom when I was teaching, twice when pupils have attempted to attack me
w i t h t h e i r fi s t s a n d o n c e w h e n a n e x - p u p i l t r i e d t w i c e t o r u n n e o v e r w i t h a
c a r . " ( S A S / U V T, i b i d . )

The Assistant Masters and Mistresses Association (AMMA, 1975, 1983) published a
policy statement following "the increased numbers of assaults on members", and
cal led on LEAs to record and publ ish information about assaults on teachers, as
well as provide professional and legal support. The Professional Association of
Teachers (PAT) surveyed members as part of i ts submission to the El ton
Committee. PAT's survey found that 67% of the respondents reported being
sub jec ted to a phys ica l a t tack by a pup i l , 5% had been a t tacked by a
(presumably pupil's) parent, and 86% believed that "cases of violence are on
the increase in schools" (PAT, 1987). No figures were provided about total
membership size, nor response rates. The National Association of Headteachers
(NAHT) surveyed its membership and of those replying, 18% reported that pupils
a t tacked teachers in the i r schoo ls , and 3% sa id tha t paren ts had been v io len t
t o t e a c h e r s ( B r e a k w e l l , 1 9 8 9 ) .

A n i n d e p e n d e n t s u r v e y c o n d u c t e d b y N a t i o n a l O p i n i o n P o l l s ( N O P ) f o r t h e
Na t iona l Un ion o f Teachers samp led the v iews o f 1 ,000 teache rs i n s ta te and
independent schoo ls . Of the 484 who rep l ied , 50% s ta ted tha t ind isc ip l ine was
a f r e q u e n t o c c u r r e n c e i n t h e c l a s s r o o m , a n d 2 0 % s a i d t h e y h a d e x p e r i e n c e d
p h y s i c a l v i o l e n c e , t h o u g h n o t n e c e s s a r i l y d i r e c t e d a t t h e m s e l v e s . ( B r e a k w e l l ,
1 9 8 9 ) .

(B) . Local Author i ty Records.

When the HSC work ing par ty onon "Vio lence to Sta f f " began i ts work in 1984,
only one LEA maintained and publ ished records on assaul ts on teachers (Poyner
a n d W a r n e r 1 9 8 8 ) . T h o s e r e c o r d s r e l a t e d t o i n c i d e n c e p e r s c h o o l , a n d
iden t i fied a much h ighe r l eve l o f r eco rded v i o l ence i n spec ia l , as opposed to
ma ins t ream schoo ls . Seven ty -seven inc iden ts were repor ted in spec ia l board ing
schoo ls (2 .48 per schoo l . ) There were 97 inc iden ts in day spec ia l schoo ls ( a
r a t e o f 1 . 3 1 ) , a n d 2 5 ( 4 . 1 6 ) i n H o s p i t a l s p e c i a l s c h o o l s . T h e c o m p a r a t i v e
fi g u r e f o r m a i n s t r e a m s c h o o l s w a s 2 8 5 i n t o t a l , a r a t e o f 0 . 2 3 p e r s c h o o l .
T h e r e w e r e a f u r t h e r 1 9 i n c i d e n t s i n c o l l e g e s , a n d 3 2 " u n c l a s s i fi e d " . A p a r t
f r o m t h e r e f e r e n c e t o c o l l e g e s , t h e r e w a s n o f u r t h e r a n a l y s i s o f t h e d a t a
according to age level of the pupi ls . As Poyner and Warne commented; "Almost
n o t h i n g i s r e c o r d e d a b o u t t h e p u p i l s . N o t e v e n t h e i r s e x . . . " T h e y a l s o
remarked that "nothing is known about the relationship between pupil assailant
a n d s t a f f v i c t i m " - a c r i t i c i s m a p p l i c a b l e t o o t h e r r e p o r t e d s t u d i e s . T h e y
c o n c l u d e d , p e r t i n e n t l y t h a t " I t s e e m s i m p o r t a n t i n t h e c o n t e x t o f a n
e d u c a t i o n a l e n v i r o n m e n t t h a t t h e s e s o c i a l a n d p s y c h o l o g i c a l f a c t o r s s h o u l d
fi g u r e q u i t e p r o m i n e n t l y i n t h e k i n d o f i n f o r m a t i o n t h a t i s r e q u i r e d a b o u t
v io lence be fo re p reven t i ve measu res can be cons ide red . " (Poyne r and Warne ,
1 9 8 8 ) .

(C). Nat ional Survey (1988).

The major relevant survey in England and Wales was conducted by the Committee
o f Enqu i r y, cha i r ed by Lo rd E l t on , wh i ch repo r ted on "D i sc i p l i ne i n Schoo l s " .
( D E S , 1 9 8 9 ) .

The Elton survey was in two parts. Part One was a postal questionnaire sent out



n t )

to a stratified, random sample of 300 secondary and 250 primary schools. Of
these, 476 (87%) agreed to part ic ipate. The sample of teachers f rom the
secondary schools was obtained on a random basis of 1 in 4 from the list of
staff members. The response rate was 79%, producing a sample size of 2,525.
For the primary teacher sample, the proportion contacted was 5 out of every
eight on the staff list. The response rate was a very high 89%, and the final
pr imary teacher sample was 1,083. The quest ionnaires were distr ibuted in
O c t o b e r 1 9 8 8 .

Part Two explored the perceptions and experiences of teachers in ten inner-city
c o m p r e h e n s i v e s c h o o l s . I n d i v i d u a l i n t e r v i e w s w e r e a r r a n g e d w i t h t h e
h e a d t e a c h e r s a n d a l s o w i t h t e n c l a s s r o o m t e a c h e r s r e p r e s e n t a t i n g a " c r o s s -
section of the views, concerns and experiences in each school." Selection of
teachers was made by the headteacher of the participating school.

The inc idence figures in respect o f v io lence to secondary teachers were
contained in Part One of the report. One point seven percent of teachers
had experienced "physical aggression" in the course of their lessons during the
survey week. Almost all reported that their experiences during that week had
been " t yp i ca l " o r " fa i r l y t yp i ca l . " A fu r the r 1 .1% repor ted some fo rm o f
"physical aggression" in the course of their duties round the school. From the
pattern of responses the committee ".. inferred ...that they were referring to
p h y s i c a l c o n t a c t w i t h p u p i l s r a t h e r t h a n v i o l e n c e . . " a n d s u p p o r t e d t h i s
i n te rp re ta t i on by re fe rence t o t he i nd i v i dua l i n t e r v i ews i n Pa r t Two . I n
respect of secondary teachers alone, 2.1% reported sone form of "physical
aggress ion" in the survey. However, fo l lowing "a deta i led analys is of the
questionnaires" the committee estimated that only 0.5% related to incidents of
a "clearly violent" nature during the week in question. I t is not clear how
t h i s r e d u c t i o n w a s c a r r i e d o u t , n o r w h e t h e r i t w a s b a s e d o n a r e - s c r u t i n y o f
a l l , o r a s a m p l e o f t h e 2 , 5 2 5 s e c o n d a r y t e a c h e r s ' q u e s t i o n n a i r e s . I f w e l o o k
at individuals, rather than percentages, the reduction means we are talking
about 12, as opposed to 53 teachers exper iencing inc idents "of a c lear ly
v io lent nature" in the week of the survey.

The re a re a number o f un reso l ved ques t i ons abou t t h i s da ta ana l ys i s .
Respondents have clearly been uncertain about the terminology and definitions
used by Elton. (This is discussed in more detai l in Section 4). I t is clear
from the case studies summarised in Part Two of the report that al l teachers do
n o t s h a r e a c o m m o n d e fi n i t i o n o f v i o l e n c e a s i t o c c u r s i n s c h o o l s , a n d , t o p u t
i t n o h i g h e r , t h e c o l l e c t e d d a t a i s h i g h l y l i k e l y t o b e a m b i g u o u s . A s t h e r e
was no copy of the questionnaire included in the report, it is not possible to
d r a w a n y f u r t h e r c o n c l u s i o n s .

In view of some of the findings collected before the Elton Commitee began its
enquiries, (eg "Violent schools; Safe schools." HIE, 1978) it is disappointing
t o fi n d n o f u r t h e r b r e a k d o w n o f d a t a b y d e m o g r a p h i c o r o t h e r v a r i a b l e s . F o r
instance, the "Safe schools" returns portrayed a "month of the year" and "day
of the week" factor in respect of v io lence in schools, which the methodology of
the E l ton survey ne i ther cont ro l led for nor measured. To what extent would the
resu l t s have been d i f f e ren t had a d i f f e ren t week o f t he yea r been chosen fo r
t h e E l t o n s u r v e y ?

A fi n a l p u z z l e r e l a t e s t o t h e d i f f e r e n t p o s s i b l e i n t e r p r e t a t i o n s o f t h e
i n c i d e n c e d a t a a s p r e s e n t e d . E l t o n r i g h t l y c a u t i o n s a g a i n s t e x t r a p o l a t i o n t o
l a r g e r t i m e s c a l e s , w h i l s t h i g h l i g h t i n g t h a t r e s p o n d e n t s r e p l i e d t h a t t h e w e e k



in question (to which the findings relate) was a "typical weeh". Does this
mean that the same 0:5% or 2.1% "typically" get assaulted throughout the
school year? Or is the violence randomly apportioned across the teaching
profession? (The findings from the "Safe schools" study indicate that some
teache rs do expe r i ence mu l t i p l e v i c t im i sa t i on . )

These critical comments need to be balanced by the recognition that the Elton
Committee addressed the complex and pol i t ical ly sensit ive issue of school
d isc ip l ine , no t the spec ific a rea o f v io lence to teachers . In te rms o f i t s
initial brief, the Report has collated information, analysis and opinion from a
comprehensive range of sources and produced important and practical
recommendat ions. Hany of these re late to the in i t ia l and post-exper ience
training of teachers, and have resul ted in government money being made
available to support LEAs in the provision of training for teachers and other
s t a f f .

(D ) . I nc idence figu res f rom ab road .

Urben, chair of the Societie Pedagogique in Geneva, reported that "absenteeism
is on the r i se , ve rba l c l ashes a re f requen t and assau l t s aga ins t t he teache rs
have begun to occur in severa l count r ies" (Urben,1986) . In Sweden, the
"Committee against violence in the school" drew attention to the existence of
phys ica l and psycho log ica l v io lence " tha t the pup i l perpe t ra tes on ( the)
teacher, or vice versa". (Swedish Ministry of Education and Cultural Affairs,
1980 ) . I n Po land , Obuchowska (1989 ) desc r i bed how v io lence can d i s rup t t he
educational process. In the autumn of 1990 students and teachers took to the
s t ree ts i n Par i s to p ro tes t aga ins t v io lence and demand be t te r i n te rna l
secur i ty and smal ler c lasses. ( Guard ian 14.11.90) .

B u t i t i s i n t h e U . S . A . t h a t m o s t c o n c e r n a b o u t s c h o o l v i o l e n c e h a s b e e n

expressed by the media, parents and the teacher unions.

( E ) " S a f e s c h o o l s ; v i o l e n t s c h o o l s . " N a t i o n a l I n s t i t u t e o f E d u c a t i o n ( N I E ,
1 9 7 8 ) .

In 1974 the "Safe Schools Study Act" was introduced into the American House of
Representatives by congressmen Bingham of New York and Bell of California.
This Act mandated the Department of Education and Velfare to conduct a study to
d e t e r m i n e " t h e i n c i d e n c e a n d s e r i o u s n e s s o f s c h o o l c r i m e ; t h e n u m b e r a n d
location of schools affected; the costs; the means of prevention in use, and
t h e e f f e c t i v e n e s s o f t h o s e m e a n s . " ( N a t i o n a l I n s t i t u t e o f E d u c a t i o n , 1 9 7 8 ) .

This resul ted in a three phase study.
Phase 1; a mail survey in which principals in a representative saii5)le of

over 4,000 public and elementary schools were asked to report in detail the
incidence of i l legal or disrupt ive act iv i t ies for selected one month periods
between February 1976 and January 1977. The nine one-month reporting months
(major hol iday per iods exc luded) were randomly ass igned to par t ic ipat ing

s c h o o l s .
Phase 2: a survey of a nationally representative sample of 642 public

j u n i o r a n d h i g h s c h o o l s . D a t a w a s c o l l e c t e d b y a s i t e v i s i t i n g t e a m .
Principals were again asked to log incidents during the reporting month. In
addi t ion, students and teachers were also surveyed.

Phase 3: an intense case-study of ten schools which previously had serious
prob lems o f c r ime and v io lence , bu t wh ich had s ince changed d ramat ica l l y fo r



t h e b e t t e r .

The main findings relat ing to violence to teachers are sununarised below.

< i ) . P h y s i c a l a t t a c k s o n t e a c h e r s .
This data derives from Phase 2 and is based on responses from 23,895 teachers
in a sample of 642 secondary schools. An est imated hal f of one percent of the
teachers were a t tacked in schoo ls du r ing the su rvey mon th . Wh i l s t a t tacks on
t e a c h e r s w e r e f e w e r t h a n t h o s e o n s t u d e n t s , 1 9 % o f t h e t e a c h e r s r e q u i r e d
medica l t reatment , as opposed to 4% of the s tudents. The r isks of a t tack were
t h e s a m e f o r b o t h m a l e a n d f e m a l e t e a c h e r s .

( i i ) . M u l t i p l e v i c t i m i s a t i o n .
For both students and teachers, being victimised in one way is associated with
f u r t h e r v i c t i m i s a t i o n i n o t h e r w a y s . F o r f e m a l e s e c o n d a r y t e a c h e r s , t h i s
a s s o c i a t i o n i s p a r t i c u l a r l y s t r o n g i n r e s p e c t o f r a p e . T h e N I E r e p o r t

^ " 4 / l O O t h s o f 1 % . . . a r e r a p e d i n a m o n t h . I n t w o m o n t h s , t h e r a t e i s a b o u t
8/lOOths of 1%. Yet speaking in terms of probabilities, if a female teacher is
attacked once in a two month period,the chances of also being raped in that
period shoot up from less than 1 in 1,000 to almost 1 in 10 (9.5%), more than a" l O O - f o l d i n c r e a s e i n r i s k . "

( i i i ) . A g e l e v e l t a u g h t a n d s c h o o l l o c a t i o n .
f*" A teacher 's r isk of being at tacked in a Junior h igh was 0.89% as opposed to

0.46% in a senior high. Assaults, as with robbery and theft, were associated
with community size. "The proportions of teachers reporting attacks decline

^ marked l y as we move f rom la rge c i t i es t o sma l l e r c i t i es , t o subu rbs to ru ra l
areas. A typical teacher in an urban high school stands 1 chance in 55 of being
a t tacked w i th in a mon th ' s t ime , wh i l e a teache r i n a ru ra l sen io r h igh schoo l
h a s o n e c h a n c e i n 5 0 0 . "

( iv) . Day of week, month of year and v io lence.
The Report found a symmetrical pattern to the incidence of violence against
both students and teachers securing across the days of the week. The incidence
was low on Monday, rose towards the midweek and returned to a low point on the
Friday. (The pattern for vandalism and property offences was the reverse, being

^ h i g h e r o n M o n d a y s a n d F r i d a y s . )

Data was also analysed in terms of the month of the year in which it occurred.
The incidence of violence against the person peaked in February and thereafter

^ f e l l m o n t h b y m o n t h ( w i t h t h e e x c e p t i o n o f M a y ) u n t i l i t r e a c h e d i t s l o w e s t
level in December. (Curiously enough, the pattern for vandalism was again
almost a mirror image, rising month by month from a low in September to peak in

pBi December. Whilst the pattern from February to May was less clear, the month of
Februa ry revea led a pa r t i cu la r l y l ow inc idence . )

^ ( v ) . C h a r a c t e r i s t i c s o f c l a s s e s t a u g h t .
The r i sk o f v io lence to teachers was g rea te r when teach ing la rger c lasses ( ie
over 30 s tudents) and c lasses conta in ing re la t ive ly large numbers of low
a b i l i t y p u p i l s .

i « i

( v i ) . H o s t i l e e n c o u n t e r s .
A lmos t ha l f o f the teachers su rveyed sa id tha t s tuden ts had sworn a t them in
t h e p r e v i o u s m o n t h . A g a i n , t h e s e fi g u r e s r e fl e c t e d l o c a t i o n , w i t h t h e
p e r c e n t a g e s b e i n g t w o - t h i r d s i n l a r g e c i t i e s , a n d t w o - fi f t h s i n r u r a l a r e a s .



Twelve percent of teachers reported receiving threats of physical harm from
students at least once in the survey month. Significantly, 12% of teachers had
also drawn back from confronting a misbehaving student out of fear for their
own safety. Again, the percentages were higher in urban communities,

( v i i ) . T e a c h e r a t t i t u d e s .
The teachers completed io questions from a "Pupil control ideology scale".
Each statement represented a negative attitude towards students. "On every
item a higher proportion of victimised teachers than of others endorsed the
statements." The authors point out that "harshly authoritarian teachers may
provoke violence by students." On the other hand, they add that "teaching in
violent schools may engender authoritarian attitudes in teachers." They might
also have added that the specific experience of being assaulted may well
engender such att i tudes in some teachers.

T h e " S a f e s c h o o l s " s u r v e y h a s p r o v i d e d e d u c a t i o n a l i s t s a n d s o c i a l
psychologists with a wealth of data about violence to teachers (and to pupils)
in the American school system. The careful and detai led breakdown of i ts
findings highlight the inadequacy of crude, overall measures, The nethodology
employed enables "high risk" schools to be identified, as well as "high risk"
s i t u a t i o n s w i t h i n s u c h s c h o o l s . B o t h t h e m e t h o d o l o g y a n d t h e s u b s e q u e n t
findings present a basis for planned approach to the reduction of violence in
s c h o o l s .

( F ) . U n i o n a n d m e d i a r e a c t i o n .

T h e N e w Yo r k S t a t e U n i t e d Te a c h e r s U n i o n ( N Y S U T ) i n t r o d u c e d a d i s c i p l i n e
programme in the 1980's aimed at schools, ci t ing the Gallup Poll 's annual
find ing tha t members o f the pub l i c i den t i fied " lack o f d i sc ip l i ne " as the
number one problem confronting schools (NYSUT, 1982). In 1985, The American
Federation of Teachers set up its own National Commission on school violence
and reported that 120 students had been shot in Detroit in the previous school
year. They c la imed teachers had been assaul ted so of ten they no longer
conducted after-school parent teacher conferences. The Los Angeles security
budget was a&lO mil l ion, 302 armed guards were employed, while teachers
continued to be assaulted at the rate of one a day. The New York chairman of
the Union was quoted as stat ing ".. i f a student threatens to march out of
class, the teacher should not respond by saying 'You are leaving over my dead
body' because the student Just might try to arrange that." (T.E.S. 5.4.85).

By the late 1980's there were conflicting views between the boards of education
a n d t h e u n i o n s a b o u t t h e i n c i d e n c e o f v i o l e n c e i n s c h o o l s , a n d t h e
e f f e c t i v e n e s s o f m e t h o d s t o r e d u c e i t . I n 1 9 8 7 1 4 m u r d e r s w e r e r e p o r t e d o n
schoo l p remises in Ca l i f o rn ia , 7 i nvo lv ing the dea th o f s tuden ts . S i x thousand
guns were seized - an increase of 28% - and Junior high schools alone reported
24,437 cases of assault , robbery and extort ion. In one week in New York, 1988,
a teacher was s tabbed, another b ludgeoned wi th a basebal l bat , a th i rd beaten
up with fists and a fourth in jured when someone tossed a stun grenade into her
r o o m . ( T . E . S . 1 0 . 6 . 8 8 ) .

R e v i e w i n g t h e s e B r i t i s h a n d A m e r i c a n s t u d i e s , f u n d a m e n t a l p r o b l e m s r e c u r i n
respect o f the nature o f the data tha t i s co l lec ted, and the way in wh ich i t i s
u s e d . F i r s t , t h e fi g u r e s f o c u s s o l e l y o n o n e p a r t y i n w h a t i s a s o c i a l
dynamic . I n o rde r t o i n te rp re t such figu res we need to know more abou t " t he
r e l a t i o n s h i p b e t w e e n t h e p u p i l a s s a i l a n t a n d t e a c h e r v i c t i m . " ( P o y n e r a n d



Warne, 1988). Secondly, the use of total incidence figures alone masks the
w i d e r a n g e o f b e t w e e n - s c h o o l d i f f e r e n c e s . F o r i n s t a n c e , i n A m e r i c a t h e
m a j o r i t y o f t h e s c h o o l s a r e n o t i n h i g h r i s k , i n n e r c i t y l o c a t i o n s , b u t i n
r e l a t i v e l y s e t t l e d a n d s a f e s u b u r b a n a n d r u r a l s e t t i n g s . T h e e s c a l a t e d r i s k s
f o r t e a c h e r s a n d p u p i l s i n t h e r e l a t i v e l y s m a l l e r , b u t d a n g e r o u s , i n n e r c i t y
areas of New York, Chicago, Los Angeles and Miami d i lu ted when those figures
a r e p o o l e d w i t h t h o s e o f t h e l a r g e r, s a f e r p o p u l a t i o n . A t h i r d r e a s o n r e l a t e s
t o t h e c u l t u r a l a n d p r o f e s s i o n a l r e a s o n s w h i c h m a y l e a d t o t e a c h e r s u n d e r
r e p o r t i n g i n s t a n c e s o f a s s a u l t . I n t h e a b s e n c e o f r o u t i n e " n o b l a m e , n o
s t i g m a , n o f a u l t " r e c o r d i n g s y s t e m s , i t i s n o t s u r p r i s i n g t h a t m a n y t e a c h e r s
respond wi th a "no d ice" when asked h igh ly s impl is t ic quest ions about v io lence
i n s c h o o l s .

In respect of the union surveys, perhaps we should be less pre-occupied with
the accuracy o f the i r i nc idence figures and more concerned the accoun ts they
p r o v i d e o f t h e d i s t r e s s e x p e r i e n c e d a n d s u p p o r t r e q u i r e d b y s o m e o f t h e i r
members as a resu l t o f v io lence in the work p lace. The onus is on the
employers, the LEAs and schools, to collect and provide sound, reliable data.

H o w e v e r, f r o m a r e s e a r c h p o i n t o f v i e w, R e i d ' s c a u t i o n a r y c o n c l u s i o n s m e r i t
c o n s i d e r a t i o n ; " A t t h e m o m e n t t h e l i t e r a t u r e i s f u l l o f b i a s e d fi n d i n g s f r o m
pressure groups or incomplete statistics because of the notorious difficulties
encountered when attempting to gather accurate statistical data from schools
and LEAs on a de l icate top ic which is compl icated by defini t iona l and semant ic
i s s u e s . " ( R e i d , 1 9 8 8 ) .



S E C T I O N T H R E E

V i o l e n c e i n S c h o o l s - A s s o c i a t e d F a c t o r s

With the exception of the authors of the "Safe schools" report who plaintively
confessed to having no explanat ion for their stat ist ical ly s ignificant finding
that Tuesdays attracted most of the arson attacks and false bomb alarms, it has
been an "open season" for educationalists, psychologists and sociologists to
indulge in wi ld theor is ing about the causes of v io lence in schools. Some
o b s e r v e r s b l a m e v i o l e n c e o n t e l e v i s i o n , o t h e r s t h e l a x , o r t o o p u n i t i v e ,
juveni le legal system. Menacken (1990), in an echo of "Vest Side Story"s
Officer Krupke sees it as a "social disease", whilst Wilson (1987) puts it down
to teacher insistence on marking in red ink, the symbol of blood and violence.
One major problem, among many others, is that researchers make it difficult for
themselves, and us, by using the same words to describe different events, and
d i f f e r e n t w o r d s t o d e s c r i b e t h e s a m e e v e n t s .

( i ) . Te r m i n o l o g y.

Wayson points out the need to distinguish between violence and ordinary school
d i s c i p l i n e p r o b l e m s . F a i l u r e t o d o t h i s p r o d u c e s i n fl a t i o n a r y i n c i d e n c e
figures which can be exploited by politicians hoping to extort votes from the
fearful, and by "those consultants who sell solutions designed to fix things
that are not broken." (Wayson, 1985). This in turn worsens the situation by
taking responsibil i ty away from the teachers. Similarly violence is frequently
l i n k e d w i t h v a n d a l i s m , y e t i f t h e r e i s a l i n k , i t i s n o t a s i m p l e o n e . T h e
"Safe schools" study pointed out that students in schools with high levels of
v io lence were charac te r i sed by apa thy and fe l t t hey had no con t ro l ove r the i r
l ives. Emphasis ing academic achievement and encouraging students to s t r ive for
g o o d g r a d e s w i t h i n t h e i r a b i l i t y l e v e l l e d t o i n c r e a s e d c o m m i t m e n t a n d w a s
associated with less violence, Conversely vandalism seemed to involve students
who cared about school , but were los ing out in the compet i t ion for grades and
l e a d e r s h i p p o s i t i o n s . D e n i e d w h a t t h e y s a w a s a d e q u a t e r e w a r d s f o r t h e i r
e f f o r t s t h e y t o o k a g g r e s s i v e a c t i o n a g a i n s t t h e s c h o o l , n o t t h e t e a c h e r s .
U n f o r t u n a t e l y m a n y p a p e r s a n d s t u d i e s h a v e l u m p e d v i o l e n c e , d i s r u p t i v e
behaviour and vandalism together, producing misleading incidence figures and
flawed causa l specu la t ions .

( i i ) . Do schoo ls have any e f fec t on v io lence l eve l s?

Menacken 's s tud ies o f v io lence ra tes i n Ch icago schoo ls rep resen ted a soc io
po l i t i ca l emphas is on the over - r id ing impor tance o f the soc ia l pa tho logy o f the
commun i ty (Menacken , 1989 and 1990) . He a rgued tha t "soc ia l l y d i so rgan ised ,
c r i m e - r i d d e n n e i g h b o u r h o o d s p r o d u c e s o c i a l l y d i s o r g a n i s e d , c r i m e - r i d d e n
schoo l s . " These i n fe rences were based on a compar i son o f schoo l and po l i ce
r e c o r d s f o r a n i n n e r c i t y a r e a . H e p r o p o s e d t h a t p r i o r i t y s h o u l d b e g i v e n
t o w a r d s e f f o r t s t o i m p r o v e h o u s i n g a n d e m p l o y m e n t f o r b o t h p u p i l s a n d t h e i r
p a r e n t s . I n t h e m e a n t i m e , t h o u g h " s c h o o l s a r e a l r e a d y s a f e r t h a n t h e i r
s u r r o u n d i n g c o m m u n i t i e s " m o r e c o u l d s t i l l b e d o n e " w h i l e s o c i e t y i s b e i n g
r e c o n s t r u c t e d . " E v a n s a n d E v a n s ( 1 9 8 5 ) h a d a l s o a r g u e d t h a t p s y c h o l o g i c a l



theories were not sufficient to account for student aggression, and advocated
an ecological approach encompassing the school organisation and personnel,
students,the community and the family to identify those elements of the school
programme that contributed to aggressive acts.

Nevertheless, a considerable amount of evidence has been put forward to stress
the influence o f the schoo l , and the va lue o f schoo l based in te rven t ions . In a
controversial paper. Power (1967) claimed that some schools may actually cause
delinquency. He argued that the between-school variations could not be
explained by school size or the delinquency rate in the catchment area. Wayson
(1985) pointed out that social and community factors are not under teachers
control, and went on to highlight what teachers can do to improve school
c o n d i t i o n s a n d a m e l i o r a t e v i o l e n c e . H e c l a i m e d t h a t 8 0 % o f v i o l e n t i n c i d e n t s
in schools resulted from some dysfunction in the way we organised schools or
t ra ined s ta f f . The "Sa fe schoo ls ; v i o len t schoo ls " s tudy conc luded tha t schoo l
crime and violence are not mainly caused by a cadre of serious offenders whose
behaviour is intractable, that schools are not innocent v ict ims and that a
large number of schools did manage to reduce their crime rates without
resorting to the expulsion of problem students (NIE, 1978). More recently, in a
comprehensive review of the British literature Graham concluded that "... it
h a s n o t b e e n s h o w n t h a t s c h o o l s h a v e a d i r e c t e f f e c t o n d e l i n q u e n c y. . " . H e
qualified this by adding that "they (schools)... would certainly appear to have
a considerable influence on the behaviour ... of their pupils," (Graham, 1988).
The following year, the Elton Report reported "Research shows that differences
in the ways in which schools are run are associated with different standards of
.. behaviour and attendance among their pupils." (A recent review of literature
and complexities of analysing whole school change is provided by Reynolds,
1 9 9 1 ) .

( i i i ) . S c h o o l s i z e .

Economies of scale, and the opportunity to offer wider curriculum choices and a
greater range of facilities have contributed to an increase in the size of
secondary schools. During the time of a major building programme of
comprehensive schools in the 1960's, Weeke's commented; "The only experience
we have really had of such large institutions is the older public schools, the
lunatic asylums and H.M. Prisons." (Veekes, 1966). The "Safe schools" study
did report finding an association, although not a strong one, between school
size and violence. The larger the school, the greater the risk of violence. A
stronger link was found between class size, the number of different students
taught by a teacher in a week and violence. The link beween class size and
violence was not confirmed in Britain by the Elton committee, who felt that, at
best , their evidence was inconclusive and that i t was an area for fur ther
research taking into account the size and composition of the class, teaching
styles, teacher stress, teacher workloads and class contact time.

( i v ) . Schoo l des ign and l ayou t .

A number o f Amer ican s tud ies have confirmed the ex is tence o f par t i cu la r "h igh
risk" areas for violence on the school premises. For instance, Menacken, in a
study of Chicago schools in high crime districts, reported the following;

O n l y 3 8 % o f t e a c h e r s r e p o r t e d f e e l i n g " v e r y s a f e " i n t h e i r
c l a s s r o o m s .



f « l

On ly 5% of teachers repor ted fee l ing "very safe" in the school
p a r k i n g l o t .

Only 2.5% of teachers reported feeling "very safe" on the school
grounds.

44.3% of pupils reported they did not feel safe in school.

31% of pupils reported carrying a weapon into school during the year.

72% of pupi ls reported being in a fist fight in school during the
y e a r .

20% of pupils avoided the parking lot for fear of personal harm.
(Menacken, 1989)

The "Safe Schools" study reported that classrooms were the safest place in the
school for students, but not for teachers. Thirty eight percent of the assaults
a g a i n s t t e a ch e rs t o o k p l a ce i n t h a t se t t i n g ( j u s t o ve r a t h i r d o f t h e se
occur red when the teacher was no t w i th a c lass . ) Guetz loe repor ted tha t r i sks
of violence were highest during the crush in corridors, halls, doorways and
s t a i r s b e t w e e n l e s s o n s , a n d a d v o c a t e d t h a t d e s i g n a n d l a y o u t , a s w e l l a s
cons t ruc t ion p lans , shou ld be approved by a schoo l "secur i ty eng ineer. "
( G u e t z l o e , 1 9 8 9 ) .

Calabrese (1986) stressed that school design and layout should take into
account the need for teacher - teacher support, and teacher - pupil contact.
In the UK, the DES (1987) produced practical guidelines for the design and
ana lys is o f the bu i l t env i ronment , and fo r sa fe ty measures to reduce the r i sks
o f c r i m e i n s c h o o l s . T h e E l t o n c o m m i t t e e a l s o d r e w a t t e n t i o n t o t h e i n fl u e n c e
o f t h e d e s i g n a n d m a i n t e n a n c e o f b u i l d i n g s o n p u p i l b e h a v i o u r a n d s c h o o l
a t m o s p h e r e . ( D . E . S . , 1 9 8 9 ) M o r e r e c e n t l y s t i l l , t h e H e a l t h a n d S a f e t y
C o m m i s s i o n , i n t h e i r d o c u m e n t " V i o l e n c e t o s t a f f i n t h e e d u c a t i o n s e c t o r " h a v e
poin ted out that "The genera l des ign and phys ica l env i ronment o f bu i ld ings can
sometimes be improved to reduce the l ikel ihood of outbreaks of violence,"
The i r p revent ive s t ra teg ies inc lude the des ign o f the phys ica l aspec t o f
p r e m i s e s , t h e n e e d t o a v o i d c i c u l a t i o n b o t t l e n e c k s , g o o d s i g h t l i n e s f o r
s u p e r v i s i o n a n d t h e r e q u i r e m e n t t h a t d u r a b i l i t y o f c o n s t r u c t i o n s h o u l d b e
cons i s ten t w i t h a t t r ac t i veness o f t he fin i shed bu i l d i ng . (HSC, 1990 ) .

( v ) . S e c u r i t y p r o c e d u r e s .

I n O a k l a n d , C a l i f o r n i a s t u d e n t s a n d t e a c h e r s p r a c t i s e b u l l e t d r i l l " i n w h i c h
they move away f rom windows and crouch under the i r desks" (Guetz loe, 1989) .
I n N e w Yo r k c i t y, s e c u r i t y g u a r d s p a t r o l t h e c o r r i d o r i n t h e c e n t r a l s c h o o l s ,
teachers have access to pan ic but tons, s tudents are body searched on ar r iva l ,
C C T V c a m e r a s s c a n t h e c o r r i d o r s , a n d t h e r e a r e m e t a l d e t e c t o r s i n t h e
e n t r a n c e s , w i t h e l e c t r o n i c a l l y c o n t r o l l e d d o o r s . I n " C o n t r o l l i n g c r i m e i n
schoo ls ; A manua l fo r admin is t ra to rs " Ves te rmark and B lauve l t (1978) p rov ided
a c h e c k l i s t t o i d e n t i f y s c h o o l s e c u r i t y p r o b l e m s a n d s e r v e a s t h e b a s i s f o r
s a f e t y p o l i c i e s . T h e s e p o l i c i e s i n c l u d e d p r e v e n t i v e m e a s u r e s ( e . g . s e c u r i t y
dev ices and personne l ) as we l l as gu ide l ines fo r hand l ing c r i ses such as r io ts
o r h o s t a g e - t a k i n g ( e c h o e s o f T r e m e n h e e r e ) .

I t i s c l e a r l y i m p o r t a n t t o i d e n t i f y t h e e x t e n t , n a t u r e , t i m e a n d l o c a t i o n o f



any security problems. For instance, there is little point in making the
perimeter secure if the aggressors come from within the school. However, the
justification for more security procedures often stems from their failure. For
instance, the introduction of security devices and personnel may themselves
adversely the student - teacher relationship, remove responsibi l i ty from the
teacher, and act as a violence trigger or psychological challenge to the more
some alienated students. In turn, the worsening security climate may become the
justification for more and better security devices. There is some support for
th is po in t o f v iew in the "Safe schools" s tudy, which found that secur i ty
d e v i c e s c o u l d b e e f f e c t i v e i f s u p p o r t e d b y e f f e c t i v e " g o v e r n a n c e " a n d
leade rsh ip . I n t he absence o f such " l eade rsh ip " , " re l i ance on techn i ca l
measures can result in a continuing battle between disaffected students and
beleagured security forces."(NIE, 1978). It is not entirely flippant to suggest
that if such devices appear to work, you probably did not need them in the
fi r s t p l a c e .

In the UK, the Health and Safety Commission noted that one Further Education
College succesfully overcame an intruder problem by the introduction of
secur i ty cards for staff and students, and erect ing high per imeter fences.
(HSC, 1990).

There is no evidence that any of the other measures discussed here have yet
been employed in British schools, although there has been some discussion about
the value of introducing an identity card system in some schools to monitor
a b s e n c e f r o m s c h o o l a n d l e s s o n s .

I t i s d i f fi c u l t t o s e e h o w t e a c h e r s c a n g i v e o f t h e i r b e s t , o r c h i l d r e n
develop and learn, under some of the fearful conditions and security responses
o u t l i n e d i n t h i s s e c t i o n .

( v i i ) . C u r r i c u l u m i s s u e s .

The major reports on secondary education in Britain (DES,1963 and 1989) and
school safety in the USA (NIE,1978) agree that the relevance and level of the
curriculum in relation to the age, ability and aspirations of the students has
a major impact on commitment to school and behaviour in the classroom.
Classroom management techniques will not be effective if pupils do not see the
relevance of what they are expected to do, or if activities are pitched at an
i n a p p r o p r i a t e l e v e l o f d i f fi c u l t y .

M o r e r e c e n t l y a t t e n t i o n h a s b e e n g i v e n t o t h e " c u r r i c u l u m " o f c o n fl i c t
resolution. One approach is through Social Skills Training groups, in which
small groups of students are taught a problem solving approach to the
difficulties they encounter in school, (Cartledge and Milburn, 1986; Cross and
G o d d a r d , 1 9 8 8 ) .

O t h e r s c h o o l s h a v e i n t r o d u c e d " m e d i a t i o n " t e c h n i q u e s a n d s t r a t e g i e s , a n d
t ra ined s tudents to act as "campus ombudsmen". (A fu l l rev iew of the l i tera ture
o n m e d i a t i o n i n s c h o o l s i s c o n t a i n e d i n M a r s h a l l , 1 9 8 7 ) . " P e a c e m a k i n g ; T h e
management o f conf rontat ion" is a s imi lar cur r icu lum based approach for
s c h o o l s . T h i s i s a t h r e e s t a g e m o d e l c o v e r i n g c r i s i s p r e v e n t i o n , c r i s i s
in tervent ion and cr is is reso lu t ion (Commanday, 1984) .

A p r ime a im o f bo th SST and med ia t i on i s t o i nc rease the i nd i v i dua l ' s
repertoire of ski l ls, and therefore choices, when confronted with a conflict



availabil i ty to students and staff are characterist ics of principals in schools
which have made a dramat ic turnaround f rom per iods of v io lence." ( Ib id) .

The Elton Committee similarly endorsed the role of the headteacher and senior
management; "Our evidence indicates universal agreement that the quality of
leadership provided by the headteacher and senior management team ... is crucial
t o t h e s c h o o l ' s s u c c e s s i n p r o m o t i n g g o o d b e h a v i o u r. " R e g a r d l e s s o f
management style, Elton found consistent themes ran through effective school
management, viz; "..clear aims for teachers and pupils and good staff morale
and teamwork. Effec t ive leadersh ip tends to produce a pos i t ive a tmosphere and
a g e n e r a l s e n s e o f d u t y. " E l t o n m a k e s a d i s t i n c t i o n b e t w e e n t h e n e r s o n a l

situation. The assumption being made is that violence may result from a lack
of alternative negotiating techniques, and that a culture in which physical
aggression is the normal response to conflict will in turn escalate, not reduceviolence. (Further strategies for incorporating violence analysis and
reduction as a topic into the normal school curriculum are described by Diem
1982). Placing social skills training and conflict resolution firmly within
the school curriculum helps students and teachers to develop their own skills
in managing difficult situations and minimising the likelihood of violence.
More specialised curriculum programmes have been formulated for use with highly
aggressive adolescents whose violent behaviour has resulted in their placement
in residential schools (for examples,see Glick and Goldstein, 1987).

( v i i ) . T e a c h e r t r a i n i n g .

There seems a large measure of agreement that the initial training of teachers
includes too little coverage of classroom management techniques. Reld
describes a study of 4,350 graduate student teachers in which 50% considered
their PGCE course gave them "some" insight into classroom discipline, and 29%
reported gaining "little or no insight". During their teaching practices the
majority of these students reported problems in only one area; being unable to
control difficult classes. (Reid, 1988). The Elton Report described a survey
of probationary teachers which found that "A substantial number of new
teachers felt that discipline and control had not been adequately dealt with on
their courses" (DBS, 1989). The Health and Safety Commission, reviewing
violence in the education sector, urged that "Training should be provided for
all levels of staff who may face violence in their work", and offered proposals
a b o u t t h e c o n t e n t o f s u c h c o u r s e s . ( H S C , 1 9 9 0 )

The UK is not unique in this respect. Writers in America have argued that
"teacher training should be re-structured to meet the demands of the Job"
(Calabrese, 1986). Ciscell pointed out that lack of appropriate training and
planning results in some teachers assaults by parents, and he provided
colourful and practical advice on the management of potentially hostile
meetings. ("Parents should be treated like an 8001b Gorilla. Where do they
want to sit? Wherever they want!" Ciscell, 1990). Evans and Evans (1985)
found that "normal classroom problems can be escalated" by Inappropriate
teacher management. Creton el al (1989), describing work in the Hetherlands,
also underlined the dangers of "escalation" and the consequences this has for
teacher t ra in ing and suppor t .

( v i i i ) . S c h o o l m a n a g e m e n t .

By far and away the greatest concensus within the studies is on the importance
of the management of the school, and especially the leadership qualities and
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SECTION FOUR.
( a n

An Al ternat ive Framework for the Analys is of Vio lence t o T e a c h e r s .

( W | The conceptual uncertainties embedded within the language we have been using
may well account for much of diversity of theory and data about violence in the
e d u c a t i o n s e c t o r . B e a r i n g i n m i n d t h e s e p o i n t s , c u r r e n t i n c i d e n c e m e a s u r e s
s e e m c r u d e .

(1). Pupil management and concepts of violence.

An alternative framework is to apply a problem solving approach not to the
study of violence, and then looking for environmental correlates, but to the
analysis of the pupil - management tasks teachers carry out. Table A. presents
one possible model.

f » i T a b l e A .

Levels of teacher pupil management.

p * )
1 2 3 4

O n e - t o - o n e . S m a l l g p s . C l a s s g p s . L a r g e g p s .
5

Inc iden ta l gps .

( * »

i n d i v i d s . 4 - 6 . 1 5 - 3 5 . 4 0 u p w a r d s . 3 - 3 0 0 ?

( «■ (

i n t e r v i e w s , l e a r n i n g g p s . m a y i n c A s s e m b l y .
small gps.

t e a c h i n g . i n - c l a s s . c o r r i d o r s .

ha l lways,

c l o a k r o o m s .

p a s t o r a l . w i t h d r a w a l . p l a y g r o u n d . c o r r i d o r s .

s p o r t s . p layground.

t m fi e l d t r i p s . b i k e s h e d .

w i

c a m p s . ca rpark .

( « i

( M l

It is immediately apparent from the above table that an individual teacher has
greater control over levels one and two, and far less in respect of four and
five. As soon as he/she moves beyond small group settings, the influence of
who le schoo l po l i c ies , management s t ra teg ies , schoo l e thos and pup i l a t t i tudes
become increasingly powerful . The management of smal l groups on a dai ly basis
i s o f i t s e l f a s u b t l e p r o c e s s , i n v o l v i n g o v e r t a n d c o v e r t i s s u e s o f p o w e r ,
h i e r a r c h y a n d c o n t r o l . V e r y d i f f e r e n t s k i l l s a r e r e q u i r e d f o r i n d i v i d u a l
p a s t o r a l o r t e a c h i n g w o r k w i t h p u p i l s , o r f o r c o n t r o l l i n g t h e v e r y l a r g e
groups, or encounters with the "accidental" groupings of pupils at level Five.

P * <

W h i l e o t h e r p r o f e s s i o n s s h a r e s o m e o f t h e s e p e r s o n n e l m a n a g e n e n t
respons ib i l i t ies , teaching is unusual in i ts range. Soc ia l workers , doctors
and even the police regularly carry out individual work with their respective

f * l 1 6

f fl ^ l
. • ' ' y' ■ .



clients or patients. Few, if any, of the professions have responsibility for
the management of the larger groups faced by teachers as part of their day to
day work. Within the police or armed forces management of large groups of
personnel is within a very tight, explicit disciplinary code, The sports,
le isure or enter ta inments indust r ies , devo lve crowd/group management to
stewards and marshalIs. It is not a task for the performers, although there is
increasing interest on the effects performers or sportspersons may have on
crowd behaviour. (For instance, the police have begun prosecuting footballers
whose language or behaviour may constitute a "breach of the peace", or be
deemed "inflamatory".) Attendance at public events is also an act of
individual choice, a privilege for which the spectators/audience pay.

Even a relatively crude management "template", as Table A, gives us a rather
different way in to the study of violence. For instance, while Elton rightly
stressed the need for better training for teachers in classroom management
techniques, classrooms are but one of the Interpersonal situations, each of
which requires different skills, that teachers are called upon to handle.
There are a number of other pertinent and important ways in which teaching
differs from other person-centred occupational groups. For instance, pupils
are required by law to attend school, five days a week, until they reach the
age of sixteen. And while teachers are paid for attending, pupils are not. If
pupils refuse to attend, they may be taken into care, and their parents fined.
Unl ike other domains, disaffected or uninterested cl ients cannot "vote with
t h e i r f e e t " a n d r e m o v e t h e i r c u s t o m . T h i s h a s c l e a r i m p l i c a t i o n s f o r t h e
management of some groups of adolescents. (Imagine a scenario in which pupils
were paid for attending, and teachers were taken to court if they did not.)
In considering violence, working with children, as opposed to adults or a cross
sect ion o f the popula t ion, cha l lenges cur rent work ing defin i t ions o f
occupational violence. For Instance, the Education Service Advisory Committee.
(ESAC) of the Health and Safety Commission, referring specifically to violence
i n t h e e d u ca t i o n se c to r, g a ve t h e f o l l o w i n g d e fin i t i o n : "An y i n c i d e n t i n
which an employee is abused, threatened or assaulted by a student or number of
the publ ic in c i rcumstances ar is ing out of the course of h is or her
employment." (HSC,1990). How applicable are the concepts of "abuse, threats or
assault" in the context of a teacher's relationship with pupils? Vayson makes
the point that there is a distinction between "I am going to kill you" from an
angry nine year old, and the same threat from a parent or High School football
player. (Vayson, 1985). The element of "assault" , with i ts "unlawful"
overtones, also presents difficulties, as we shall consider in the following
paragraph. Clearly a number of the conditions and criteria in the ESAC
definition do not import readily into teach, and require further analysis.

An important, distinguishing characteristic of the teacher's work is the
concept of "loco parentis." This provides the legal basis for the authority
teachers assume in respect of the children who are entrusted to them. However,
an authority based on such a parental model immediately differentiates teachers
from most other professions and occupations. Whilst teachers vary in their
interpretation of this concept, the notion of "loco parentis" complicates the
issue of violence by framing it in a parental context. Whilst parents may be
on the receiving end of some of the actions we have been discussing, they do
not necessarily see them as "unlawful", nor as "assaults." Teachers may also
re ta in s im i la r m isg iv ings abou t the use o f such te rms , wh ich w i l l aga in
influence survey data and recording systems based on an unelaborated adherence
t o t h e E S A C d e fi n i t i o n .

• ■ f
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(2). Psychological approaches to the problems of studying violence.

While some studies have espoused a social science or specifically sociological
perspective, virtually all the data collection has been atheoretical (although
many of the writers have clearly held their own, not always private, personal
t h e o r i e s . ) G r a n t e d t h a t v i o l e n c e i s c l e a r l y a n i n t e r p e r s o n a l e v e n t , t h e
relative lack of published psychological work in the area of violence towards
teachers is an unhelpfu l omiss ion. However, many of the concepts being
deve loped t o s t udy v i o l ence i n o the r fie l ds have c l ea r imp l i ca t i ons f o r
s c h o o l s .

We have already considered,in some detail, the semantic confusion that
confounds so many of the educational studies with regard to the nature,
definition and incidence of violence. Forgas (1986) uses a cognitive approach
to study our personal theories, or "implicit representations" of violence. He
points out that we know relatively little about the distinctions people make
between aggressive incidents as they are experienced in every-day life. In
fact, whether or not a particular incident is construed as "aggressive" is not
a simple process. Aggressive encounters occur in social situations, which are
themselves structured by repetetive routines. These routines govern many of
relationships and social transactions. Forgas is particularly interested in our
imp l i c i t cogn i t i ve rep resen ta t i ons o f t hese da i l y i n te rac t i ons , o r " soc ia l
episodes". We share a concensual representation about what constitutes such an
episode, and about the rules, norms and expectations that shape it . I f we
t rans la te th is in to a c lassroom, and app ly i t to the in teract ions between
teachers and pupils, we can recognise that while each party may have different
"norms" about, say, acceptable noise levels, nevertheless they do "negotiate"
some form of "truce". Breakwell (1989) reported that the caring professions
often operated a norm of "tolerable agression" in respect of what they might
deem acceptable f rom pat ients . Thus nurses might expect the occasional
physical blow from a patient in severe pain, or one who is mentally disturbed,
while teachers might tolerate a certain amount of jostling or "horse play" from
children, as might residential social workers. Other more mundane norms evolve
wh ich s ign i fican t l y gove rn soc ia l i n te rc t i ons . Fo r i ns tance , a number o f
studies have pointed out that Junior school teachers are not primarily stressed
by violence, nor by fears of it, but by the accumulation of small, repetitive
demands from pupils throughout the day. (Houghton et al, 1988, Vheldhall and
Merrett, 1988) And, Forgas points out, it requires a Herculean effort for any
one individual to alter the group norm, the consequences of which may not be
f u l l y a n t i c i p a t e d .

From the work of Green (1990) we can also reasonably expect levels of cognit ive
development to be a factor in the young person's growing e laborat ion of
schemata about meaning in social episodes. Some of the difficulties researchers
into school-based violence have encountered may well derive from the fact that
t e a c h e r s p e r c e p t i o n s a r e p a r t i c u l a r l y s o p h i s t i c a t e d a n d c o m p o u n d e d b y t h e i r
assessment o f the pup i l ' s deve lopment l eve l , and the i i i q> l i ca t ion tha t has fo r
t h e p u p i l ' s u n d e r s t a n d i n g o f " i n t e n t i o n s " , n o r m s a n d s o c i a l r u l e s . F o r
i n s t a n c e , i n t h e i n d i v i d u a l i n t e r v i e w s c a r r i e d o u t f o r t h e E l t o n C o m m i t t e e ,
teachers had great difficulty in answering questions about violence they had
experienced without referr ing to the part icular social episode in which the
inc iden t occu r red , and the mean ing they a t tached to tha t ep isode . Fo r one , a
p h y s i c a l e n c o u n t e r w a s n o t c o n s t r u e d a s " v i o l e n t " a s t h e r e w a s n o a p p a r e n t
i n t e n t t o h u r t . F o r a n o t h e r , t h e r u l e s t h a t g o v e r n e d h i s / h e r i n t e r p r e t a t i o n
of the s i tuat ion meant that being "del iberate ly e lbowed" out of the way was not



seen as physical violence. Yet for a third person, the incident was seen as
"physically violent", even though no physical contact was made, because it
i n v o l v e d t h e t h r e a t o f v i o l e n c e w h i l s t h o l d i n g a p o t e n t i a l l y d a n g e r o u s
implement. In other words, although we do share schemeta about the nature of
the episodes, we also formulate our own individual, implicit perceptions, and
both aspects are strongly, but of course not total ly, s i tuat ional . Indiv idual
differences are clearly implicated, and in most of the research conducted in
schools so far, we know as l i t t le about the psycholog ica l profi les of the
a t t a c k e r s ( o r t h e i r v i c t i m s ) a s w e d o a b o u t t h e c o n t e x t i n w h i c h t h e v i o l e n c e
o c c u r r e d .

The Elton interviews also highlight two other important psychological findings.
The first is that "v io lent" soc ia l ep isodes do not necesssar i ly match wi th
"crimes" as defined by the legal system. Secondly, the apparent severity of
the inc ident i s no t necessar i l y the most impor tan t a t t r ibu te we app ly to
aggressive encounters. Forgas describes the shooting of muggers on the New
Yo r k s u b w a y b y a s e l f - s t y l e d v i g i l a n t e . I n i t i a l l y a f o l k h e r o , h e w a s
nevertheless arrested. Legal and social representat ions of his acts c lear ly
d i d n o t m a t c h . H o w e v e r, t h e s o c i a l c o n c e n s u s s h i f t e d a s i t e m e r g e d t h a t a t
least one of the muggers was shot in the back, another was shot when already
wounded and incapable of self-defence, and that the vigilante had made remarks
ind icat ing that h is ac t ions had been premedi ta ted.

The case has been consistently made in this study that we know very little
a b o u t t h e c o n t e x t i n w h i c h t h e s c h o o l b a s e d v i o l e n t i n c i d e n t s o c c u r r , t h e
nature of the previous relationship between the parties concerned, nor their
ability, training, or other personal qualities which will contribute to the way
in which they avoid, resolve,manage or escalate potentially violent situations.
Green (1990) has drawn attention to the range of significant environmental and.
interpersonal variables which may contribute to violent situations. While we
do need to identify and study the variables and antecedents relating to violent
i n c i d e n t s , t h e s e f a c t o r s n e e d t o b e i n c o r p o r a t e d w i t h i n a m o d e l t h a t
encompasses the significance of social representations and situational
meanings. Final ly, the concept of social episodes and their representat ion
illuminates much of what is happening in the events listed in Table A.

Approaches to the study of violence which do not take into account the subtle
and dynamic classification systems that we operate when making such meanings,
and about which we know relatively little, are unlikely to make sense of the
data they produce, nor to generate effective action plans.

A research agenda therefore needs to include an analysis of the meanings
attached to violence episodes by both teachers and pupils as a way out of the
semantic confusion, and to provide a basis for generating the right sort of
research questions. As has been argued, teaching is a particularly complex
a c t i v i t y , i n v o l v i n g u n u s u a l u n d e r s t a n d i n g a n d m a n a g e m e n t s k i l l s i n
interpersonal relationships and group behaviour, across a wide range of
s i tua t ions , fo r a w ide range o f d i f fe ren t purposes . The approach be ing
advocated offers a l ink between teachers, who know most about the pract ice of
their profession, but find the issue of pupil violence does not fit easily into
many educational theories or philosophies, and psychologists who, in their
s tud ies o f v io lence in o ther occupat iona l se t t ings are produc ing re levant
findings and concepts, which are not cuirently accessible to teachers.



S E C T I O N F I V E

Ac t ion Agenda .

A. Research questions

( 1 ) . D e fi n i t i o n s a n d s o c i a l m e a n i n g s .
p « t

Following the conceptual discussion in Section Four, and criticisms relating to
the accuracy, reliability and semantic significance of current data on violence
in schools, there is a clear need for analysis of the nature of violence in
schools. Whi le schools can and should in i t ia te the i r own enqui r ies and surveys,
such studies will be more effective, more generalisable and more outcome based
once the conceptual framework has been further developed. One logical step

f - t f o r w a r d i s t h e f u s i o n o f t h e s k i l l s o f t h e t e a c h e r s w i t h t h o s e o f e d u c a t i o n a l
and/or soc ia l psycholog is ts in a jo in t programme of enqui ry. Research in
university departments is often criticised within schools as being remote and

^ detached from day-to-day classroom teaching, and the onus is on psychologists
to work closely with teachers in producing a realistic framework for research
into and analysis of violence in schools. One existing l ink between schools
and universit ies is the research projects carr ied out by trainee educational
psychologists ( ie recently pract is ing teachers) as part of their professional
training. Such projects could readi ly include school based studies into the
i s s u e o f v i o l e n c e .

p * i

( i i ) . R e c o r d k e e p i n g a n d d a t a c o l l e c t i o n .

C u r r e n t i n c i d e n c e fi g u r e s r e l a t i n g t o v i o l e n c e t o t e a c h e r s a r e c l e a r l y
unsatisfactory. Within the framework outlined in Section Four, there is a need
for more accurate figures and records, based on agreed definitions, allowing
c o m p a r i s o n s w i t h i n a n d a c r o s s L o c a l A u t h o r i t i e s . A c o m p r e h e n s i v e ,
understandable account of the processes underlying violence in schools may not
emerge immediately. Nevertheless, the model of data collection presented in
the "Safe schools" study indicates the wealth of useful information that can be

^ garnered f rom the answers to such atheoret ica l , but "problem solv ing" quest ions
as to the "where?", "when?", "how much?" and "how of ten?" of school v io lence.
Individual schools should therefore be encouraged to review their own needs and
c i r c u m s t a n c e s . A b o v e a l l , t h e L o c a l A u t h o r i t y s h o u l d m o n i t o r t h e p o s i t i o n i n^ respect of all schools, as advocated by the HSC (1990).

W h i l s t t h e f u t u r e f o r L o c a l A u t h o r i t i e s i s i n s o m e d o u b t f o l l o w i n g t h e
increasing shif t from local to central (or pr ivate) funding of education and
o t h e r s e r v i c e s , t h e n e e d f o r m o r e a c c u r a t e i n f o r m a t i o n a b o u t t h e e x i s t e n c e ,
n a t u r e a n d i n c i d e n c e o f v i o l e n c e i n o u r s c h o o l s s t i l l r e m a i n s . W h i c h e v e r

reg iona l o r na t iona l bod ies may emerge to take ove r LEA func t ions shou ld be
r e q u i r e d t o t a k e r e s p o n s i b i l i t y t o m o n i t o r t h i s .

B . An agenda f o r i n t e r ven t i on .

One mode l to he lp o rgan isa t i ons rev iew the i r own needs and p lan approp r ia te
a c t i o n s i s a l r e a d y b e i n g d e v e l o p e d i n o t h e r s e t t i n g s ( C o x ,
L e a t h e r , F a r n s w o r t h , 1 9 9 1 ) . T h e m a j o r c h a r a c t e r i s t i c s o f t h i s a r e d e s c r i b e d i n



T a b l e B . T h i s m o d e l c a n b e u s e d t o d i s t i n g u i s h b e t w e e n a c t i o n a n d
responsib i l i t ies at the indiv idual ( teacher) and organisat ional (school /LEA)
l e v e l s .

T a b l e B .

Preventing and managing violent episodes.

1 .

P lann ing
r i s k r e d u c t i o n .

2 .

Reso lv ing
c o n fl i c t .

3 .

Managing
t h e a f t e r m a t h .

I n d i v i d u a l .

Organ isa t ion .

The above model operates along a time dimension, presuming a period of build
up, in which the risks of actual violence may be reduced (or escalated) by
fac to rs w i th in the ind iv idua l ( s ) , o r the o rgan isa t ion . Manag ing a v io len t
episode similarly has consequences for both the individual and the system.
Dea l ing w i th the a f te rmath , the fo rgo t ten phase in educa t iona l s tud ies ,
s i m i l a r l y h a s i m p l i c a t i o n s f o r a l l p a r t i e s .

1 . P lann ing r i sk reduc t ion .

The planning phase deals with prevention, which includes research, management
of the psychological and physical environment and training. This starts from
answers to school based research questions about the "where, when, how much,
how often" already alluded to, and a study of school factors associated with
i t .

A number of studies have identified training needs (e.g. "Safe schools" and
Elton; see discussion in Section Three.) There is general agreement on the
impor tance of the fo l lowing areas.

For management;

F o r t e a c h e r s ;

Fo r pup i l s ;

l e a d e r s h i p
decis ion making
c o n s u l t a t i o n s k i l l s

systems development
personnel/human resource management,

m e d i a t i o n t e c h n i q u e s
c o n fl i c t r e s o l u t i o n

g r o u p w o r k s k i l l s
c lassroom management

mediat ion techniques
c o n fl i c t r e s o l u t i o n
s o c i a l s k i l l s



An important aspect of this approach for teachers and pupils is that it shifts
t h e e m p h a s i s o n v i o l e n c e a w a y f r o m i t s p h y s i c a l a c t u a l i t y i n t h e c o r r i d o r s ,
e m p t y c l a s s r o o m s a n d " n o - g o " a r e a s , a n d b r i n g s i t r i g h t i n t o t h e s c h o o l
organ isa t ion and cur r icu lum. The t ra in ing , educat iona l and deve lopmenta l needs
of both staff and pupils are considered. Responses,to violence, or to other
school based concerns, can be generated on a whole school basis, as opposed to
w i t h i n t he confines o f t he agg resso r -bu l l y - v i c t im con tex t .

Relevant training, which is translated into practice and procedures within the
s c h o o l o f f e r s a l l p a r t i c a n t s s u p p o r t , g r e a t e r i n v o l v e m e n t i n d e c i s i o n - m a k i n g
a n d a n e n h a n c e d r e p e r t o i r e o f t e c h n i q u e s a n d s t r a t e g i e s f o r p r e v e n t i n g
s i tuat ions esca la t ing towards the unmanageable or v io lent .

2 . R e s o l v i n g c o n fl i c t .

R e t u r n i n g t o t h e t i m e l i n e c o n c e p t , t h e k e y i n g r e d i e n t s o f r e s o l u t i o n , ( i e ,
training and planning), should occur at an early stage and, ideally, minimise
or eliminate physically aggressive encounters. However some degree of violence
d o e s s e e m t o b e a c h a r a c t e r i s t i c o f t h e " c o n d i t i o n h u m a n e " i n o u r o w n a n d

previous t imes. Planning which is based on sound knowledge of the locat ion and
c i r c u m s t a n c e s o f v i o l e n c e c a n i m p r o v e i t s m a n a g e m e n t , a n d m i n i m i s e i t s
e s c a l a t i o n . F o r i n s t a n c e , t e a c h e r s w h o a r e p h y s i c a l l y i s o l a t e d i n t h e i r w o r k ,
t e a c h i n g i n b l o c k s n o t d e s i g n e d t o f a c i l i t a t e j o i n t w o r k o r s u p p o r t f r o m
c o l l e a g u e s m a y fi n d t h e i r v u l n e r a b i l i t y r e d u c e d b y c h a n g e s t o t h e i n t e r i o r
d e s i g n o f t h e " w o r k p l a c e " , o r i n t h e t e a c h i n g p r a c t i c e s a n d o r g a n i s a t i o n o f
timetables and teaching groups. Further, training can help teachers lessen the
personal consequences when violence cannot be readily controlled and they need
to rely on personal and organisational strategies to preserve their own safety.

3. Managing the aftermath.

The major gap in the s tud ies tha t have been rev iewed is any cons idera t ion o f
t h e p e r s o n a l a n d p s y c h o l o g i c a l n e e d s o f t e a c h e r s w h o h a v e b e e n v i c t i m s o f
v i o l e n c e . F o r t e a c h e r s t h i s i s a p a r t i c u l a r l y a c u t e a s s a u l t o n t h e i r s e l f -
es teem. Teachers genera l l y op t f o r t he i r p ro fess ion ou t o f an i n te res t i n , and
feel ing of empathy for, the educational needs of young people. Their work on an
i n d i v i d u a l o r g r o u p b a s i s w i t h p u p i l s i s f o u n d e d o n a c o n fi d e n c e i n t h e i r
a b i l i t y t o m a n a g e t h e l e a r n i n g s i t u a t i o n b y t h e i r p e r s o n a l p s y c h o l o g i c a l
s k i l l s . S o m e w h e r e w i t h i n t h e c o n c e p t o f t h e t e a c h i n g r e l a t i o n s h i p i s t h e
not ion that teachers respect and l ike, and are genera l ly respected and l iked by
t h e i r p u p i l s . A n y p h y s i c a l a s s a u l t h a s m o r e p r o f o u n d c o n s e q u e n c e s f o r t h e
s e l f - i m a g e a n d p r o f e s s i o n a l c o n fi d e n c e o f t e a c h e r s t h a n f o r m o s t o t h e r
p r o f e s s i o n a l g r o u p s . A p a r t f r o m s p e c i a l c a s e s s u c h a s p r i s o n w a r d e r s o r
psych ia t r i c nu rses , few v i c t ims in o the r o the r occupa t ions have such a c lose ,
i d e n t i fi a b l e r e l a t i o n s h i p w i t h t h e i r p o t e n t i a l a g g r e s s o r s .

I t i s t h e r e f o r e d i s a p p o i n t i n g t h a t d e a l i n g w i t h t h e a f t e r m a t h o f v i o l e n c e h a s
g e n e r a l l y b e e n c o n fi n e d t o w a y s o f " p u n i s h i n g " t h e ( p u p i l ) a g g r e s s o r, r a t h e r
t h a n s u p p o r t i n g t h e ( t e a c h e r ) v i c t i m . T h e r e i s p r e s s u r e f o r t h e p u p i l t o b e
suspended or permanently excluded from the school, or prosecuted in the courts.
T h e r e h a s b e e n n o e q u i v a l e n t c l a m o u r f r o m t h e L E A s , u n i o n s o r s c h o o l s f o r
s u p p o r t i n g t h e t e a c h e r , o t h e r t h a n t h r o u g h t h e c o u r t s . I t i s a v e r y o p e n
ques t i on whe the r " suppo r t i ng " t he teache r by a l ega l p rosecu t i on o f t he pup i l
i s g e n u i n e l y s u p p o r t i v e , o r w h e t h e r i t a d d s f u r t h e r, u n w e l c o m e , p u b l i c l e v e l s
o f s t r e s s .



Dealing with the aftermath can be construed as operating on a continuum of
need. All teachers who have experienced violence should of course have access
to legal and union advice. However policies and procedures which take control
out of the hands of the teacher, at the very time when s/he may be having
doubts about personal and professional adequacy may well have damaging
consequences for the individual, and deter other teachers from reporting such
ep isodes in the fu ture .

Counselling and peer support, already introduced into other settings for the
v i c t i m s o f v i o l e n c e , s e e m a l o g i c a l a n d n e c e s s a r y f a c i l i t y f o r s t a f f . S i n c e
teachers provide individual pastoral support for pupils, it seems paradoxical
that neither schools nor LEAs provide such help for staff . I t is a cur ious
anoma ly t ha t no suppo r t o r p ro fess iona l he lp i s ava i l ab le f o r t eache rs
experiencing a personal crisis, either work or home based. It is difficult to
see how teachers can deliver a fully pastoral, caring service for pupils within
a system which does not offer one to them.

Moving further along the continuum of need, we should not forget those teachers
ident ified in the studies and union reports who are regular ly and sever ly
victimised, and for whom the only choices seem to be legal redress, retirement
on the grounds of i l l -health or resignation. I f we reframe seriously violent
experiences in the light of what we know about post-traumatic stress disorder,
it may be possible to generate a more supportive climate and set of option
choices for the relatively few but seriously distressed victims. Opportunit ies
fo r re t ra in ing , t each ing a d i f f e ren t age l eve l s , o r he lp i n deve lop ing a
d i f f e r e n t r o l e w i t h i n o r o u t s i d e t h e e d u c a t i o n s e r v i c e a r e s e l d o m a v a i l a b l e ,
except, curiously, as part of disciplinary procedures for teachers labelled as
" f a i l i n g " .

For the school as an organisation, quite apart from the help in the provision
of facilities outlined above, management of the aftermath should also include
a r e v i e w o f t h e c i r c u m s t a n c e s o f a n y v i o l e n t i n c i d e n t , a n d o f t h e p o l i c i e s ,
practicies and procedures that might have contributed to it, along with any
p r e v i o u s l y u n i d e n t i fi e d t r a i n i n g n e e d s .

Teaching is not easy. Numerous researchers have identified the cumulative,
daily, exhausting stressors in teaching (Cox and Brockley,1984, Galloway et al
1984, Wheldha l l and Merre t t , 1988, Kyr iacou,1989) . In such c i rcumstances i t i s
surprising that levels of violence are not higher than those reported. But it
is equal ly t rue that any succesful approach to el iminat ing violence in our
schools needs to look at the total demands on teachers arising from the task of
managing pupils' learning. However schools are also, and probably always have
been, deeply influenced by pol i t ical and social factors. I t therefore seems
a p p r o p r i a t e t o c l o s e w i t h a f u r t h e r q u o t a t i o n f r o m a p o l i t i c i a n , a g a i n
describing his own experience of serving as a teacher;

" . . . w h e n I b e g a n t e a c h i n g i n 1 9 5 0 , a f t e r a c t i v e s e r v i c e i n t h e w a r a n d
f o u r y e a r s t r a i n i n g , m y fi r s t t w o t e r m s i n a L a n c a s h i r e s e c o n d a r y m o d e r n
were a bat t le for surv iva l compared wi th which per iods in the war were l ike
a holiday camp." (Boyson, 1970).
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