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EFFECT OF INCLUSION ON THE REGULAR CLASSROOM TEACHER

Technical Information

Cronbach alpha .75 Factors 2
Areas of Interest

Items under this analysis probe whether teachers believe
they have time to attend to activities around inclusion, whether
they perceive need to alter established teaching routines, and
whether they perceive their efforts as having effect.
A. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

Analysis of responses based on whether respondents were
functioning as traditional system educators, inclusive system
educators, or as teacher education students at university
o all !;ffo i ove CaThonl HGarhng
indicated the effect inclusion would have on
the regular classroom teacher. Means varied among the six groups
involved (UE - University elementary; US- University secondary;
IE - Inclusive elementary; IS - Inclusive secondary; TE -

Traditional elementary; TS - Traditional secondary) from 3.88 to

4.56.

Concern increased from university students, who were at the
“Disagree Somewhat” level, to inclusive system educators, and
then to traditional system educators, who were between the

“Disagree Somewhat” and the “Disagree Generally” levels f\&bbﬁ%w”
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For each pairing of elementary and secondary levels in the
three basic groupings of traditional (TE & TS), inclusive (IE &
IS), and university (UE & US), secondary level educators held
greater reservation than did their elementary level colleagues.

Responses from elementary level university students were
significantly different (.0l1) from all other groups except
secondary level university students (USS). This latter group
differed significantly from all other groups except elementary
teachers in inclusive systems. The single significant difference
among practising teachers was found between those at the
elementary level in inclusive systems and all other practising
educators in the study.

Patterns of Interest

1. General indications of reservation.

2. Progression through means of university (U) to inclusive

(I) to traditional (T).

3. Progression of means from elementary to secondary.

B.NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR
IDENTIFIED EDUCATOR AND UNIVERSITY GROUPS

The same groups discussed in the above analysis are
considered here. However, they are considered across the regional
level (AIE - Acadia Inclusive Elementary; CIE - Calgary Inclusive

Elementary; YIE - York Inclusive Elementary; and so on for a
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totat—eof—3I8—groups) .

;9§pondent—g£eup—means~&nd&eated~eautren—w n—eenﬁigexkng
Wt frpiyel, e Gnrdoed o Yhese e Gl Ih e o g;zc\qf

-usiohon—the ~-regular_classroom_teac ~.- Means rang d fr
3.76 to 4.67 with 15 of the 18 groupings involved responding at
more than 4.00.

University students, both elementary and secondary, were
grouped closely together i£££e%déng the lowest means. Though not
without exception, means then increased through inclusive system
elementary to secondary educator groups and to elementary and
secondary educators in traditional systems.

Despite difference in means, no significant differences were
found among practising educators in traditional or inclusive
systems at either the elementary or secondary levels. Significant
differences were found (.05) for York Elementary University
students (YUE) against six, primarily traditional system,
practising teacher groups. A single significant difference was
found between Acadia University Secondary students (AUS) and
Acadia Traditional system Secondary teachers (ATS).

Patterns of Interest

1. Progression through means across regions of U to I to T.

2. Direction of means from elementary to secondary.

C. REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE WITHIN REGION
)
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FOR TRADITIONAL, INCLUSIVE, AND UNIVERSITY GROUPS

Relatively lower means were found for university student
groups (AUE and AUS) than for groups of practising educators.
Both university groups differed significantly from a number of
practising teacher groups (AUE and AIS; A?ﬁ and ATS; AUS and AIE;
AUS and ATS).

Progression through means did not follow the inclusive to
traditional pattern found in other analyses.

Patterns of Interest

1. Indication of general reservations for all Acadia groups.

2. Progression through means of U to I to T.

3. Direction of means from elementary to secondary.

D. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE WITHIN REGION
FOR TRADITIONAL, INCLUSIVE, AND UNIVERSITY GROUPS

Calgary respondents were distinguished from respondents in

Wil Uty L (e

other regions in that they-had-t i €5t group means amor :
AN U e oA

three—regions, with-all in excess of 4‘00A The pattern of
progression in means from university student groups, to inclusive
system groups, to traditional system groups seen earlier was
repeated.

Significant differences were found between the university
student groups and some practising educator groups. These
primarily involved the CUE group, but one difference of interest
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involved the Calgary Inclusive Elementary teacher group (CIE)
compared to the Calgary Traditional Secondary teacher group
(CTS) .

Patterns of Interest
1. General indication of reservation for all Calgary groups.
2. All means above 4.00, Disagree Somewhat.

3. Progression through means of US to I to T.

E. REGIONAL LEVEL - YORK - ANALYSIS OF VARIANCE WITHIN REGION FOR
TRADITIONAL, INCLUSIVE, AND UNIVERSITY GROUPS
Responses here were akin to those found in the preceding two

analyses.

F. NATIONAL LEVEL - ANALYSIS OF VARIANCE BETWEEN REGULAR
CLASSROCM TEACHERS AND SUPPORT PERSONNEL (ADMINISTRATORS AND
SPECIALIST TEACHERS COMBINED)

Generally speaking, patterns of response for traditional
system teachers, inclusive system teachers, and university
students previously seen held throughout this analysis, though
not quite with the same degree of consistency of response. A
similar statement would describe the relationship between
elementary and secondary levels.

The central finding of interest here was that the grouping

of "support personnel” held relatively less reservation on effect

N
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of inclusion on the regular classroom teacher than did setuat
wad

classroom teachers. This difference atfadined 51gd{,icaﬁgé on
occasion (.01). Inclusive system support personnel differed from
inclusive system secondary teachers and both elementary and
secondary traditional system teachers. Traditional system support
personnel were significantly different from traditional system
secondary teachers.

In addition, university students, at both the elementary and
the secondary levels, differed significantly from regular
classroom teachers in almost every instance.

Patterns of Interest

1. Support personnel (administrators and specialist teachers o~
exhibited less reservation than did regular classroom

teachers.

G.REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE FOR SUPPORT

PERSONNEL AND REGULAR CLASSROOM TEACHER GROUPS .
M AN Hﬁ/{ PN \/"\V ZI‘}(’W 7
Means for all university student groups eentinued—to be 5

mf(‘v'\f
lower than for other groups. However, means for inclusive system

educators and traditional system educators did not form the

1nclu51ve to traditional pattern found in earlier analyses.
I

ke i e el behwlan
The~pfeg;ess&eﬂ—iﬂ—éenel_nf_means_ifem—the support EZijonnel

group—t6 the regular classroom teacher group did Feappear,. No

significant differences were found, other than one for each of -
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the elementary and secondary university student groups against
traditional system secondary regular classroom teachers.

H. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL AND REGULAR CLASSROOM TEACHER GROUPS

shewedt & ANe o
e

Responses within the Calgary region in

g¢+visi+en in means between the support personnel group and the
regular classroom teacher group. This division attained
51gn1f1cance for the inclusive system support personnel group
Wk €. C‘*%%g;@& mgﬁ% Inclusive Secondary teachers (CIS), }gﬂé Traditional
Elementary teachers (CTE), and gh@ Traditional Secondary teachers
(CTS) . Some support personnel groups means were lower than
- university student means.
Patterns of Interest
1. Support personnel exhibited less reservation than did
regular classroom teachers.

I. REGIONAL LEVEL - YORK - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL AND REGULAR CLASSROOM TEACHER GROUPS

Responses indicated simitar differences between support

SUnnl (G T Nkole
personnel and regular classroom teachers as--observed through

okt el Cnbly o€/
increase in *%FéZGHFLixL4#MAA;Ehef The only

significant differences found involved the University Elementary

level group (YUE) and three regular teacher groups.

- J. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
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TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

A second analysis to probe the support personnel group more
specifically was undertaken. In this analysis support personnel
were dividgd'into administrators and specialist teachers. As in
the earliggigﬁgfééis, both groups held lower means than did all
regular classroom teacher groups. There was no particular order
for the means of the two groups.

However, the majority of inclusive system representatives

2 §l’/\U\V\J Pe(&kh\ﬂi[“ N f'f“’: \"
held lower means than did those from traditional systems. One

A
significant difference, other than a number involving university
students and regular classroom teacher§>was found. This
difference involved inclusive system specialist teachers and
traditional system secondary teachers.
Patterns of Interest
1. Inclusive system administrators and specialist teachers

held lower means than did their traditional system

opposites.

K. REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE AMONG REGULAR

CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS
Administrators and specialist teachers held lower means than

did regular classroom teachers. In addition, traditional system

administrator and specialist teacher means were lower than those

m



28

of their inclusive system opposites. This is the reverse of the
pattern for the same groups at the national level.

Patterns of Interest

1. Traditional system administrators and specialist teachers

held lower means than did their inclusive system

opposites.

L. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE AMONG REGULAR
CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

No significant differences were found in this analysis
dividing support personnel into administrator and specialist
teacher groups. However, the majority of respondents in these two
groups held lower means than did those in the regular teacher

group. In addition, inclusive system respondents tended to hold

the lowest means among all groups.
Patterns of Interest
1. Administrators and specialist teachers were divided from

regular classroom teachers in terms of progression

through means.

2. Inclusive system respondents tended to hold lowest means.

K. REGIONAL LEVEL - YORK - ANALYSIS OF VARIANCE AMONG REGULAR
CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

Finally, in this analysis with support personnel divided
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into two groups, the patterns seen in the immediately preceding

analysis were repeated.

Patterns of Interest

1. Administrators and specialist teachers were divided from
regular classroom teachers in terms of progression

through means.

2. Inclusive system respondents tended to hold lowest

neans.
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REGULAR TEACHER AND RESOURCE TEACHER RELATIONSHIP
Technical Information
Cronbach Alpha .68 Factors 2

Areas of Interest

A major position within inclusive education is that the
regular classroom teacher and the resource teacher can form a
collaborative team working closely together in support of all
students in the classroom, but particularly those with
challenging needs. The individual items investigating this issue
test whether educators believe that a close working relationship
can be forged, that the two sides respect each other's
contrlbutions, and that they share a sufficient knowledge base to

_}E\/ N\W\ -
-m ve educational programs—féiwazd

A. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS,; AND UNIVERSITY TEACHER
EDUCATION STUDENTS k:’i)”j"v“ SRR

Means for all groups fell between 2.48 and 2.73Aindicating
etese—consoranceon—the—average—and a positive view of the
possibility of a close collaborative relationship developing. No
significant differences among groups were found.

Found, however, was a progression from lower to higher means
from the university student groups, to elementary level

educators, and then to secondary level educators.
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Patterns of Interest
1. Positive view of relationship.

2. Progression through means from U to E to S.

B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR ALL

PARTICIPANT GROUPS
Regional group means ranged from 2.39 to 2.91 indicating a
positive view of the possibility of forming close regular
classroom teacher and resource teacher working relationships. No
significant differences among groups emerged.
No clear pattern ef“pcsthon%ng‘of*eﬁﬁtaters'in terms of
traditional or inclusive system;ygging more or less positive was ™
found, other than that mewe. traditional system educator groups
fell toward the higher half of the listing of means. In the same
manner, a greater number of secondary level educators fell in the

ccle
\\L}ébp\(e; half.

Patterns of Interest

1. Positive view of relationship.

C. REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE WITHIN¢ ACADIA
REGION FOR ALL PARTICIPANT GROUPS

No significant differences were found for inclusive system
and traditional system groups in the Acadia region. Secondary

~ad
level educators in both types of systems feldl—at—the higher mean( N
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tevels, but means indicated that all educators, whether in
traditional systems, inclusive systems, or university teacher
education programs, felt positively regarding the possibility of
regular classroom teachers and resource teachers forming close

working relationships.
Patterns of Interest
1. Positive view of relationship.

2. Elementary level means lower than secondary.

D. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE WITHIN CALGARY
REGION FOR ALL PARTICIPANT GROUPS

-~ Means for all Calgary region respondent groups under this
topic were tightly clustered (2.40 to 2.66). Elementary level

educators had means lower than those of’their secondary level

;yu%&éﬁft&.51‘>or e -
colleagues, though all, again, w it i .

No significant differences were found.
Patterns of Interest
1. Positive view of relationship.

2. Elementary level means lower than secondary.

E. REGIONAL LEVEL - YORK - ANALYSIS OF VARIANCE WITHIN YORK
REGION FOR ALL PARTICIPANT GROUPS

Once again all group means were te—the positive,side-of the-

— six—pednt—scale. Secondary educators in both traditional and
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inclusive systems fell to the higher end and significant
differences were found for both the inclusive elementary and the
university elementary groups against the inclusive secondary
group.

Patterns of Interest

1. Positive view of relationship.

2. Elementary level means lower than secondary.

F. NATIONAL LEVEL - ANALYSIS OF VARIANCE BETWEEN REGULAR
CLASSROOM TEACHERS AND SUPPORT PERSONNEL (ADMINISTRATORS AND
SPECIALIST TEACHERS COMBINED)

Support personnel were more optimistic with regard to the
pessibility—ofTIuse-regular classroom teacher and resource
teacher working relationships being—fermed- than were university
teacher education students or practising regular classroom
teachers. However, all tended to be more positive in responses
than negative to any degree. Means for support personnel were
2.13 to 2.31 (2.00 = Agree Generally), whereas regular classroom
teacher means ranged from 2.83 to 3.10 (3.00 = Agree Somewhat).
University gtudent means fell in tggtgﬁﬁgié.

This ;gndgg;?bf differences among groups was supported by

the finding of significant differences between support and

regular classroom teacher groups. The single exception to this

pattern was the inclusive secondary support personnel group which

™
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was significantly different only to the traditional system
secondary group. Lesser numbers of significant differences were
found for the university student groups against the regqular

teacher groups.

Patterns of Interest

1. Administrator and specialist teacher groups were divided
from regular teacher groups in holding lower means.

2. Inclusive system administrators and specialist groups
held lower means than did their traditional system
opposites.

G. REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL GROUPS AND REGULAR CLASSROOM TEACHER GROUPS

All administrator and specialist teacher groups were more
positive, as seen through means, than all regular classroom
teacher groups. University student groups fell in between. The
range of means in this analysis (1.91 to 2.87) included the two
lowest (most positive) means among the three regions.

No significant differences were found for support personnel

groups and regular teacher groups in the Acadia region.

Patterns of Interest

l.Administrators and specialist teacher groups were divided

from regular classroom teacher groups.
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H. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL GROUPS AND REGULAR CLASSROOM TEACHER GROUPS

Almost all support personnel group means were lower than
regular classroom teacher means, though the range of means was
modest (2.04 to 2.75). A single significant difference was found
(IE support personnel to TS).

Patterns of Interest

1. Administrator and specialist teacher groups were divided

from regular classroom teacher groups.

2. Direction of means was from elementary to secondary.

I. REGIONAL LEVEL - YORK - ANALYSIS OF VARIANCE FOR SUPPORT
' PERSONNEL GROUPS AND REGULAR CLASSROOM TEACHER GROUPS

Almost all York region support personnel groups responded
more favourably to the idea that close working relationships
could be formed between regular classroom teachers and support
personnel. Within this general statement, no significant
differences were found.

Patterns of Interest

1. Administrator and specialist teacher groups were divided

from regular classroom teacher groups.
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TEACHER CONFIDENCE IN ADMINISTRATOR SUPPORT

Technical Information

Cronbach Alpha .79 Factors 1
Areas of Interest

Items relating +o administratory examine whether educators
view the principal as a leader in ensuring that teachers are well
supported for inclusive education, and that effective systems to
support inclusion are in place. Indication of the principal's

understanding of the classroom situation is also sought.

A. NATIONAL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

Results from the 1492 survey respondents indicate that
educators generally are positioned in the middle of the road with
regard to confidence in administrator support. Means range from

3.08 to indicating that educators agree somewhat akmest to

at they have confidence in their administrators in
this area.

Hre iowest means were held by inclusive and traditional
system elementary teachers. University student groups held the
highest means, with secondaryf level educators in between. The
reserve shown by university students is interesting in that these

are the participants with the least direct experience with
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administrators.

Inclusive system educator responses were significantly
different from those of secondary educators and university
students. Traditional elementary and secondary educators differed
significantly from university students enrolled in secondary
school teacher preparation programs.

Patterns of Interest

1. General direction of means was elementary to secondary.
2. Range of means was from Agree Somewhat to Disagree

Somewhat.

B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR ALL
PARTICIPANT GROUPS

All regional traditional system, inclusive system, and
university student groups obtained means between 3.00 and 4.00,
except for Calgary inclusive system educators whose mean was
2.86. This echos the overall findings of the previous analysis
and the general finding of modest teacher confidence in
administrator support. Though regional groups did not cluster
together uniformly as means ascended, it was apparent that the
general progression from lower to higher was Calgary to Acadia to
York.

Within this general progression a second one from elementary

to secondary level educators can be discerned for Calgary and
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Acadia regions. York responses were more conservative than aii-
Calgary and Acadia imeclusive—and—traditienal-system responses,
b#t also progressed from elementary to secondary. University
students tended to exhibit the greatest reserve relative to
administrator support.

CIE responses differed significantly from the majority of
York region groupings and almost all university student
groupings. CTE also differed significantly from YIS.

Patterns of Interest

1. Range of means was from Agree Somewhat to Disagree

Somewhat.

C. REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE WITHIN ACADIA
REGION FOR TRADITIONAL, INCLUSIVE, AND UNIVERSITY GROUPS

Few significant differences among inclusive and traditional
system groups were found. Those found all involved university
students (UE & US) who differed from IE, TE, and TS educator
groups.

All means fell between 3.17 and 3.82 indicating relatively
conservative appreciation for administrator support. Respondé;gf
groups fell into an elementary, secondary, university student

pattern of progress through means.

Patterns of Interest

1. Progression through means was from elementary to



(o

39

secondary in general.

2. Range of means was from Agree Somewhat to Disagree

Somewhat.

D. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE WITHIN CALGARY
REGION FOR TRADITIONAL, INCLUSIVE, AND UNIVERSITY GROUPS

IE differed significantly from all secondary and university
student groupings. In addition, TE differed from US. IE, with a
mean of 2,86, was the single group in this series of three
regional analyses to obtain a mean below 3.00.

A pattern of progression through means from elementary to
secondary to university studest—participants was noted.

Patterns of Interest

1. Progression through means was from elementary to

secondary generally.

2. Means clustered about Agree Somewhat.

E. REGIONAL - YORK- ANALYSIS OF VARIANCE WITHIN YORK REGION FOR
TRADITIONAL, INCLUSIVE, AND UNIVERSITY GROUPS

No significant differences were found for this analysis.
Means for this region (3.40 to 3.86) suggest its groups are
generally the most conservative of all groups in appreciation of

administrator support. fer—teachers—incltuding—students with
chadteregoTIeeds
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A progress of means from elementary to secondary was |found.
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ranki with-the secondary—eduecator—groups—highest—
Patterns of Interest
1. Progression through means was from elementary to

secondary.

2. Range of means was Agree Somewhat to Disagree Somewhat.

F. NATIONAL LEVEL - ANALYSIS OF VARIANCE BETWEEN REGULAR
CLASSROOM TEACHERS AND SUPPORT PERSONNEL (ADMINISTRATORS AND
SPECIALIST TEACHERS COMBINED)

When divided into groupings of regular classroom teachers
and support personnel on a national level ocf—xespense; means
range from 2.65 to 3.73. The lower means were held by support
personnel with three of four of these groups being at 2.70 or
less. Regular classroom teachers from both types of systems and

lef,
university students were me%e-mu%ed—ihé%gé confidendé}fhey-

evinced for supportpersonmel——support. University students again

were the most conservative.

Support personnel from IEO, TSO, and ISO differed
significantly from all groups except TEO and IET. This is the
most widespread finding of significant differences among groups

seen so far.



Patterns of Interest

1. Division between support personnel and regular classroom

teachers.

G. REGIONAL LEVEL - ACADIA - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL AND REGULAR TEACHER GROUPS

No significant differences were found.

Support personnel held lower means than did other groupings
with a support personnel, regular classroom teacher, university

student progression. Three of four support personnel groups held

means of 2.74 or less.
Patterns of Interest

1. Division between support personnel and regular classroom

teachers.

H. REGIONAL LEVEL - CALGARY - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL AND REGULAR TEACHER GROUPS

The pattern of means previousty—roted from support
personnel to regular classroom teacher to university student held
for this analysis.

IEO differed significantly from all regular teacher and
university student groups except ITE. Both ISO and TSO differed
significantly from university students.

Means in this analysis ranged from 2.30 to 3.66 with all
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support personnel groups being 2.79 or less.
Patterns of Interest
1. Division between support personnel and regular classroom

teachers.

I. REGIONAL LEVEL - YORK - ANALYSIS OF VARIANCE FOR SUPPORT
PERSONNEL AND REGULAR TEACHER GROUPS

No significant differences were found in this analysis.

In general, but not invariably, support personnel groups
obtained lower means than did other groups. The previously
established pattern of support personnel, regular teacher,
university student was not found. Though three of the four
support personnel groups held the lowest means (2.47 to 3.00),
there was considerable variation in placement of all other
groups.

Patterns of Interest

1. Division between administrators and specialist teachers

and regular classroom teachers.

J. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

When support personnel were divided into administrators and
specialist teachers, differences between these two groups became

apparent. Means for administrators were lower than those for
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specialist teachers, which were generally lower than for regular
classroom teachers and university students. Administrator means
grouped at Agree Generally. Specialist teacher means ranged from
Agree Generally to Agree Somewhat with regular teacher and
university students moving closer to Agree Somewhat and en—€1o3seYr
kp Disagree Somewhat respectively.

Significant differences were found between secondary level
administrators and inclusive system elementary teachers and most
regular teacher and university student groups.

Patterns of Interest

1. Division between administrator groups and all other

groups. -~

K. REGIONAL LEVEL - ACADIA/CALGARY/YORK - ANALYSIS OF VARIANCE
AMONG REGULAR CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST
TEACHERS

No significant differences were found when administrators
and specialist teachers were separated out of the support
personnel group.

However, as with the companion national analysis,
administrators were grouped with the lowest means around Agree
Generally, specialist teachers from Agree Generally to Agree
Somewhat, and most regular teacher and university student groups

from Agree Somewhat to Disagree Somewhat. -~



Patterns of Interest
1. Division between administrators and specialist teachers
and regular classroom teacher and university student

groups generally.

44
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REGULAR TEACHER WORKLOAD

Technical Information

Cronbach Alpha .66 Factors 2
Areas of Interest

Regular teacher workload a—‘ebempies——*ee—examinei whether
educators believe dramatic steps are required to reduce teacher
workload in inclusive settings, whether teachers were faced with

additional work with inclusion, and whether teachers believed

included students would blend smoothly into classroom dynamics.

A. NATIONAL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

The—area—of’fg;cher workload drew the most reserved
responses to any area of inclusion (egce;;—éégﬂteacher
preparation for inclusion which will be discussed later). All
means exceeded 4.00 (4.01 to 4.61).

A progression through means from university students to
inclusive system educators to traditional system educators was

found. University qiuden%ngﬁaup-responses were significantly
oL~

different from all«groups,si—practising_teaehe§s1

Patterns of Interest

1. All groups indicated significant reservation regarding

regular teacher workload.
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B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR ALL
REGIONAL GROUPINGS

No significant differences among groups cfpractising
educators was found across regions on the basis of systems being
traditionally or inclusively structured. YUE students differed
from the majority of practising educator groups, save both Acadia
inclusive system groups ATE and CIE. AUS students differed from
most York and Calgary regular teacher groups.

University student groups clustered at the lower end of the
means in this analysis while other respondent groups fell above
them in no particular order, other than that the four York region

groups obtained the highest means.

C. REGIONAL - ACADIA- ANALYSIS OF VARIANCE WITHIN ACADIA REGION

FOR TRADITIONAL, INCLUSIVE, AND UNIVERSITY STUDENT GROUPS
Acadia region IE, IS, and UE means showed a university

student to elementary to secondary progression. University

student groups differed significantly from educator groupse

particularly—in—the—ease—of—university students studying at—tire
Patterns of Interest

1. Progression through means from U to I to T.
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D. REGIONAL - GALGARY¥ - ANALYSIS OF VARIANCE WITHIN—CAHLGARY—
RE&GFOR FOR TRADITIONAL, INCLUSIVE, AND UNIVERSITY STUDENT GROUPS

éggét?; region groups did not exhibkbit—smeetlr progressiesn
from university to inclusive to traditional groups. seema—fulty—or—
partially—in-other—analyses. Be Mniversity student groups &5
have the lowest means. Otherwise, group placement evidenced no
particular pattern,fer—traditienal———inclusiveor eclementary -

i P —

A limited number of significant differences involving the

university elementary group and various other groups were found.

E. REGIONAL _‘xgﬁégl ANALYSIS OF VARIANCE WHRHEN-—YORK-REGION- FOR
TRADITIONAL, INCLUSIVE, AND UNIVERSITY STUDENT GROUPS

A progression from university students to secondary to
elementary levels was found, but no smooth progression through
means was found for the traditional - inclusive system
relationship.

Both university student group responses differed
significantly from all té;dﬁggcnﬁt‘ﬁﬁa—rnctusive~sys%em—group-
responses.

Patterns of Interest

1. Progression through means from elementary to secondary.

F. NATIONAL - ANALYSIS OF VARIANCE BETWEEN REGULAR CLASSROOM
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TEACHERS AND SUPPORT PERSONNEL (ADMINISTRATORS AND SPECIALIST
TEACHERS COMBINED)
All means fell between 4.00 and 4.66 for this analysis. &e
noted—previousty, Means at this level are interpreted to indicate

ComCern Feé@ymké T H(A-
res 3 - } 3 i ion. Once again

a clear separation appeared between support personnel and regular
teachers with—sTUpport persomrei~having—the—lewer—means. Tucked
into the support personnel means were those of the university
student groups.
H%df lowe—  aetant Mo,

Both university student groups were. significantly edfferemt
frem all regular classroom teacher groups. In addition IEO

lowee et

responses were differemt—from regular teacher responses. TSO
groups differed significantly from traditional system regular
teacher responses.

Patterns of Interest

1. Division between support personnel and regular classroom

teachers.

G. REGIONAL - ACADIA/CALGARY/YORK - ANALYSIS OF VARIANCE FOR
SUPPORT PERSONNEL AND REGULAR TEACHER GROUPS

These analyses are discussed together as all results were
similar.

The familiar division between support personnel groups and

regular classroom teacher groups continued here. University -~
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student group means fell between support personnel and regular
teacher means.

A number of significant differences were found with most
between;gﬁg/ﬁniversity student and Egg regular classroom teacher
groups.

Patterns of Interest

l. Division of support personnel from regular classroom

teachers.

H. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

When analysis was undertaken on the basis of regular
classroom teacher, administrator, and specialist teacher

Le lerf concenned !-tjdy(b'/\cf
roupings, the latter two groups were found to held—meamrs—tower

whld Vhn bt W T .
than did—the—former—group. Means—renged—frem—bisagree—Somewha
towards-Disagree—Generaliyvs

University student groups differed significantly from all
regular classroom teacher groups.
Patterns of Interest

1. Division between administrator and specialist teacher

groups and regular classroom teacher groups.
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I. REGIONAL LEVEL - ACADIA/CALGARY/YORK - ANALYSIS OF VARIANCE
AMONG REGULAR CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST
TEACHERS

The three regional analyses obtained results similar to that
found in the national analysis,wiblrthese_grotpings.

Few significant differences were found, with the only ones
of meaning being between the York elementary student group and
all regular classroom teacher groups.

Patterns of Interest

1. Division between administrator and specialist teacher

groups and regular classroom teachers.
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TEACHER SELF CONFIDENCE IN INCLUSION

Technical Information

Cronbach alpha .86 Factors 1
Areas of Interest

This issue was examined through teacher confidence across—a

e Heir
range—ef-categeries—ofTreed Student-might—experience, inkteaching
o deﬂvﬁ e f A

skills, in collaboratioey and in inclusion being a positive

experience for children.

A. NATIONAL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER

EDUCATION STUDENTS

university student responses—suggested—thatf11l groups felt
confident to somewhat confident in their ability to work with
included students. Means fell between 2.47 and 2.94. Groups with
means toward the upper ﬁZEéfé of this range may be seen as
tenuous in their confidence. The familiar progression pattern of
university students to elementary to secondary educators was
found.

The only significant differences were between UE and the IS
and TS groups.

Patterns of Interest

1. All means less than 3.00.
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2. Progression through means of U to E to S.

B. NATIONAL - ANALYSIS OF VARIANCE AMONG REGIONS FOR TRADITIONAL
SYSTEM EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY
TEACHER EDUCATION STUDENTS

No significant differences were found in comparisons across
groups in the three regions. Though not unbroken, a progression
from university students to elementary to secondary levels was
noted.

Patterns of Interest

1. Progression through means of U to E to S.

C. REGIONAL LEVEL - ACADIA/CALGARY/YORK - ANALYSIS OF VARIANCE
WITHIN REGIONS FOR TRADITIONAL SYSTEM EDUCATORS, INCLUSIVE SYSTEM
EDUCATORS, AND UNIVERSITY TEACHER EDUCATION STUDENTS

No significant differences were found among groups in any of
the three regional analyses.

Some reinforcement of the pattern of progression from
university student to elementary level educators to secondary
level educators was found. Patterns for the three regions were

not uniform.
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D. NATIONAL - ANALYSIS OF VARIANCE BETWEEN REGULAR CLASSROOM
TEACHERS AND SUPPORT PERSONNEL (ADMINISTRATORS AND SPECIALIST

TEACHERS COMBINED)

Means indicated that all groups,—particularly the support
perseonmet—eonresr felt confident that regular classroom teachers
had the skills and knowledge to include students with challenging
needs. Support personnel means ranged from 2.13 to 2.31, the most
positive group responses in any national level analysis. Reguda®
elassroon-teachers—white—econfident—were—tess—so—than-were—
suppe¥rt-personpels

This find}ng was emphasized by the fact that all support
personneriggffered significantly from at least one regular
teacher group. Traditional secondary and inclusive elementary
support personnel differed from all classroom teacher groups;,
traditional elementary support personnel from three of four
classroom teacher groups, and inclusive secondary support
personnel from the traditional secondary teacher group. The
university student group also displayed differences from some,
but not all, regular classroom teacher groups.

Patterns of Interest

1. Division between support personnel and regular classroom

teachers.

2. Support personnel clustered about Generally Agree.

Regular classroom teachers clustered around Agree
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Somewhat.

E. REGIONAL - ACADIA/CALGARY/YORK - ANALYSES OF VARIANCE FOR
REGULAR CLASSROOM TEACHER AND SUPPORT PERSONNEL GROUPS

Comsistency Was found—in the Separation of support personnel

Wl con(irtad

groups from regular classroom teacher groups fromIewest—to
kighest—means. University students were placed between the
support personnel and regular teacher groups.

Few significant differences were found in these three
analyses.

Patterns of Interest

1. Patterns found were similar to those found for the

preceding national level analysis.

F. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

Once again, administrators and specialist teachers held
lower means than did their regular classroom teacher colleagues.

A number of significant differences were found. The majority
ef—bisFe were between elementary level specialist teachers and
secondary regqular classroom teachers or traditional system
elementary regular classroom teachers.

1. The pattern of division between regular classroom

teachers and the administrator and specialist teacher groups was

7~
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reiterated.

G. REGIONAL LEVEL - ACADIA/CALGARY/YORK - ANALYSIS OF VARIANCE
AMONG REGULAR CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST
TEACHERS

Findings of division between the two support groups,
administrators and specialist teachers, and the regular classroom
teacher groups was reiterated here. The former two groups tended
to cluster about Agree Generally and the classroom teachers in

the region of Agree Somewhat.
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ADEQUACY OF TEACHER PREPARATION FOR INCLUSION

Technical Information

Cronbach alpha .65 Factors 1
Areas of Interest

This discussion deals with whether educators consider the
regular classroom teacher professionally prepared to work with
included students with challenging needs. Both preservice and

inservice were examined.

A, NATIONAL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

Responses indicated that study participants were g&Fte
concerned regarding & adequacy of teacher preparation for
inclusive settings. No mean in this area was less than 4.41.
evefaL;remeaas—éﬁdieated~hhatf%gspondents were more concerned
regarding the issue of teacher preparation than any other.‘

One significant difference between inclusive system
elementary level educators and traditional system secondary level
educators was found. Peachers—were—closely—simitar—in—their
eoncorn—-for—teacher—preparation~

Patterns of Interest

1. This area was of the greatest concern among the ten areas

of this overall analysis. All means were between Disagree
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Somewhat and Disagree Generally.

B. NATIONAL - ANALYSIS OF VARIANCE AMONG REGIONS FOR TRADITIONAL
SYSTEM EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY
TEACHER EDUCATION STUDENTS

No significant differences were found for this analysis.

No definite pattern of progression through means was noted,
though there was a tendency for traditional system groups to fall

at the higher levels.

C. REGIONAL - ACAPDIA/CALGAR¥/YORK - ANALYSIS OF VARIANCE WITHIN

EACH OF THREE REGIONS FOR THE THREE RESPONDENT GROUPS

One significant difference was found in these three
Ed umn &t,\

analyses.

PRI
;ﬁgi—eééé-Langeiéggé;ena&—samp&eynedueateﬁsn&a=eaeh=§egken_were

equally-coneesned_with the adeguacy-of-teacher—preparatiom—rfor

nelusive-settings.

Though unvarying patterns of progress through means were not
found, each of the three analyses indicated that secondary level
educators had relatively higher levels of concern than did their

elementary level colleagues.
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D. NATIONAL - ANALYSIS OF VARIANCE BETWEEN REGULAR CLASSROOM
TEACHERS AND SUPPORT PERSONNEL (ADMINISTRATORS AND SPECIALIST
TEACHERS)
This analysis revealed the familiar division between support
personnel and classroom teachers, with university students
falling approximately in the middle. Howevexr, that

Al Gl X Aclf?;éf!ck Concorn Hﬁﬂwa{,«;}l
served i I £ g

significant differences were found,
T TijJ.

Patterns of Interest

1. Division between administrator and specialist teacher

groups and regular classroom teachers.

E. REGIONAL - ACADIA/GCALGARY/¥ORK - ANALYSIS OF VARIANCE WITHIN
EACH REGION FOR REGULAR CLASSROOM TEACHERS AND SUPPORT PERSONNEL
No significant differences were found for any of these

analyses.

Each analysis repeated the familiar progress through means
pattern of separation between support personnel and regular
classroom teachers on issues related to inclusion. Patterns for
the Acadia and Cq;gaf§’groups were consistent, while the }&nﬂ;
pattern was disrupted by the traditional system support personnel

group having the highest mean.

Patterns of Interest
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1. All three regions exhibited the familiar pattern of
division between regular classroom teachers and other

support personnel.

F. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
TEACHERS, ADMINISTRATORS, AND SPECIALIST TEACHERS

Patterns found alewe- for other analyses were found/LJkﬂ'

G. REGIONAL LEVEL - ACGADIA/CALGARY/YORK - ANALYSIS OF VARIANCE
FOR REGULAR CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST
TEACHERS

Patterns found abewe for other analyses were found. All
groups indicated appreciable levels of concern for teacher
preparation with respondents in the‘EE;gafy region having the

highest beginninrgand-endimg—means.
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RESPONSIBILITY FOR INCLUSION
Technical Information
Cronbach alpha .65 Factors 2
Areas of Interest
The responsibility of the regular classroom teacher for
taking—a lead role in planning for students with challenging

Jo

needs,Eimplementing the plan, and working collaboratively with

WS
support personnel were assessed under this area.

A. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

Educator groups Agreed Generally to Agreed Somewhat (2.67 to
3.21 on the response scale) that regular classroom teachers could

accept responsibility for the inclusion of students with

jegl pori e
challenging needs. Secondary teachers were 3 on

. Y1 om Lt .
this issue, —eceompared—te their elementary level colleaguesw thetgh

i1l " i
A significant difference was found between the fraditional
system secondary group and the inclusive system secondary group.
Other significant differences were found between both secondary
groups and both elementary groups, as well as the university

student groups. ‘nyw}ujg N

These significant differences outline the pattern of
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elementary level groups obtaining the lowest means, followed by
Bﬁ%/ﬁniversity gtudent—greups andﬂgﬁ%/éecondary Fewet—groups.
Patterns of Interest
1. Relatively positive responses ranging from mid Agree
Generally to Agree Somewhat.

2. Progression through means from elementary to secondary.

B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR THE
THREE PARTICIPANT GROUPS
Two tentative patterns of response to the issue of regular
classroom teacher responsibility emerged in this analeis. One
suggested that the order of progression among regions was’gglgéry -~
to }pfﬁlto A ia. The second was from elementary to secondary
with university students varying in relationship to the other
groups. |

A number of significant differences between elementary and
secondary level educators were found. The Cglgﬁgy elementary
inclusive system group differed from five of the six secondary
groups, including both the CIS and CTS groups. C ary elementary
level traditional system (CTE) educators differed from three,
including the CTS group. The Agadf; traditional system (ATE)
elementary and the gprf'inclusive (YIE) system elementary group
differed from YTS. A small number of significant differences
between university students and YTS completed the picture.

Patterns of Interest
1. Progression through means from Calgdry to Yotk to Ac ia. 7N
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2. Progression through means from elementary to secondary.

C. REGIONAL - ACADIA/CALGARY/YORK - ANALYSES OF VARIANCE IN EACH
OF THE THREE REGIONS AMONG TRADITIONAL SYSTEM EDUCATORS,
INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER EDUCATION
STUDENTS

Within each region few significant differences existed. In
all three analyses elementary group means were lower than
secondary group means.

For the Agad{; region significant differences were found
between bQEE traditional and inclusive system elementary groups
and t;adional/system secondary level educators.

iﬁ“fﬂg/Calgaf§ region significant differences were found for
both elementary groups against both secondary groups, and for
elementary level university students against both secondary

Vs groups. (h

The Cq}gﬁ?y findings were repeated for Eprf'region, with—&he

additionéﬁ ef-the university student secondary group +te—those
J@@%ﬁ{d\ significantly d&égt;%g%—%o the traditional system secondary
groups.

Patterns of Interest

1. A general, though not unbroken, progression through means

from elementary to secondary.

D. NATIONAL LEVEL - ANALYSIS OF VARIANCE BETWEEN REGULAR
CLASSROCM TEACHERS, SUPPORT PERSONNEL, AND UNIVERSITY STUDENTS
The pattern of clear difference between support personnel
and regular classroom teachers was not repeated in this analysis.
Anong—the—signitficant—differences—found éiementary
traditional and inclusive system support personnel and elementary
regular classroom teacher groups differedi%éBm traditional and

VY inclusive system classroom teacher groups. Inclusive system
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support personnel differed from traditional system secondary
classroom teachers as well.
Patterns of Interest

1. Progression through means from elementary to secondary.

E. REGIONAL - ACADIA/CALGARY/YORK - ANALYSIS OF VARIANCE BETWEEN
REGULAR CLASSROOM TEACHERS, SUPPORT PERSONNEL, AND UNIVERSITY
STUDENTS

Clear and consistent patterns of difference between support
personnel and classroom teachers were not found in these three
analyses. Here and there responses fell into the suggestion of a
pattern of difference.

No significant differences were noted in the %ggdié
analysis.

For the Calgary region significant differences were found
between the elementary support personnel groups and secondary
level classroom teachers. Significant differences were noted
between the two traditional system elementary groups and the
traditional system secondary group as well.

Differences were found between prk region elementary
classroom teachers and university students against ;prf/
traditional system classroom teachers.

F. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
EDUCATORS, ADMINISTRATORS, AND SPECIALIST TEACHERS

Means in this analysis began at a lower level than did those
in other national level analyses with elementary administrators
followed by elementary specialist teachers. Regular classroom
teacher groups were scattered somewhat, € : secondary groups
held the highest means around Agree Somewhat.

A limited number of significant differences involving

inclusive and traditional system administrators and elementary
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classroom teachers compared to secondary regular classroom

teachers were found.

H. REGIONAL LEVEL - ACADIA/CALGARY/YORK - ANALYSES OF VARIANCE
AMONG REGULAR CLASSROOM TEACHERS, ADMINISTRATORS, AND SPECIALIST
TEACHERS

Findings similar to those in the preceding national analysis
were found. The consistent pattern of division between
administrators and specialist teachers and regular classroom
teachers seen in earlier analyses was not found in these

analyses, though there was some suggestion of such a pattern.
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EFFECT ON INCLUDED STUDENTS
Technical Information

Cronbach alpha .79 Factors 1

Areas of Interest

Advocates of inclusive education argue that included
students work more strongly when educated with chronological age
peers in regular classrooms. Research indicates that social and
academic achievement may be equal to that made under
traditionally structured special education service delivery
systems, or that it might, indeed, be greater, particularly for
social development. Items under this issue investigate attitudes
of Canadian educators with regard to academic and social
progress, self-concept, acceptance by peers, and the future for
students with challenging needs.

A. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

Respondents generally held positive views (Agree Generally
to Agree Somewhat) on the effect of inclusion on students with
challenging needs. Means ranged from 2.52 to 3.10. A pattern of
response from university students to inclusive system educators
to traditional system eduweatexrs emerged. Within this larger
pattern elementary Jewe} respondents had lower means than did
their secondary colleagues. TS

Significant differences we found between university
students at—the elementary level andL%raditional system éﬁgéaeers

inclusive system secondary teachers. Both university

students and inclusive system elementary educators differed
significantly from secondary teachers in traditional systems.

Patterns of Interest
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1. Responses were relatively positive and clustered around

the Agree Somewhat level.

2. A progression through means of U to E to S was noted.

B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR THE
THREE PARTICIPANT GROUPS

Few significant differences were found among regions. Those
found all involved AUE and both traditional and inclusive system
secondary teachers.

A general indication that inclusion was seen as having
beneficial effect was apparent with university students being
more positive than inclusive system educators, who, in turn, were
more positive than were traditional system educators. 4%%%&4&5@1’
pattern of elementary level teachers being more positive than
secondary level teacgfrs washzzP d. These patterns of difference
in response icd i i significance. N

Patterns of Interest

1. A relatively consistent progression through means of U to

E to S was present.

2. Some indication of a U to I to T progression through

means was noted.

C. REGIONAL LEVEL - ACADIA/CALGCARY/¥ORK- - ANALYSIS OF VARIANCE
WITHIN EACH REGION FOR THREE PARTICIPANT GROUPS

No consistent patterns of response were found other than .
that secondary level educators were not as positive & ok ¥£l////ke
ef—the—effeoct—of—inelusien as were elementary level educators or
university teacher education students.

Both Apgﬁﬁg/university student groups differed significantly
from secondary educators and inclusive system elementary
educators.

Significant differences between university elementary level £
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students and secondary level educators were noted.

In the_;sz'region analysis inclusive system elementary
level educators differed significantly from traditional system
secondary level educators, and university students differed from
inclusive system secondary teachers (UE) and from traditional
system elementary teachers (US).

Patterns of Interest

1. Some indication, though not nearly an unbroken one, was

noted for a progression from U to E to S.

D. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
TEACHERS, SUPPORT PERSONNEL, AND UNIVERSITY TEACHER EDUCATION
STUDENTS

As with other issues around inclusion a—pa%%ern—ef—%zicgrcup‘
eempesed—ef-administrators( nd specialist teachers providiwre more
positive responses than were regular classroom teachers. emergeds
mniversity studénts fell ;ﬁ’between these two groups.

A number of significant differences were found. Inclusive
system elementary level support personnel differed significantly
from all groups of classroom teachers, as did university

>)
elementary level students. The university student secondary group

also differed from the traditional system secondarft%%géﬁj

A second analysis divided the support personnel group into
agTinisﬁiﬁtor and specialist teacher groups to probe whether
eaeh, or,omne, of these groups was the source of significant
difference.

Both elementary level support groups were found to differ
significantly from traditional system secondary classroom
teachers, while i#& inclusive system administrators also differed
from ¢ inclusive system secondary teacher group. Further
significant differences were found between both.gﬂgggﬁ? secondary

teacher groups and traditional system elementary classroom
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teachers and university elementary ¥ewe?® students. Finally, both
inclusive system elementary classroom teachers and university
secondary ?¥ewed~ students differed from traditional system
secondary teachers.

Patterns of Interest

l. A division between support personnel, whether defined as
a group or as administrators and specialist teachers, and
regular classroom teachers was evident.

2. A pattern of lower elementary than secondary means was
seen within the support personnel and the regular

classroom teacher groups.

E. REGIONAL LEVEL - M -~ ANALYSIS OF VARIANCE WITHIN Ac;wﬁf

REGION REGULAR CLASSROOM TEACHERS, SUPPORT PERSONNEL, AND
UNIVERSITY TEACHER EDUCATION STUDENTS

The pattern of difference between support personnel and
regular classroom teachers, with university students in the
middle, was replicated within the.qugfg region. A limited number
of significant differences were found with one involving
inclusive system elementary support personnel and traditional
system secondary classroom teachers.

In an analysis dividing support personnel into administrator
and specialist teacher groups, both inclusive and traditional
system specialist teachers tended to be more positive than both
administrators and classroom teachers. In one instance this
difference reached significance (inclusive system elementary

specialist teachers and traditional system secondary classroom
teachers).

Patterns of Interest
Patterns similar to those for the national analysis between

regular classroom teachers and support personnel, however

f"\
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defined, were seen.

F. REGIONAL LEVEL - Y - ANALYSIS OF VARIANCE WITHIN caqg§§¥’
REGION REGULAR CLASSROOM TEACHERS, SUPPORT PERSONNEL, AND
UNIVERSITY TEACHER EDUCATION STUDENTS

The general pattern of support personnel, university
studentsé”classroom teachers was repeated within thésgg;géry
region. Traditional system elementary and secondary, plus the
inclusive system secondary, groups held the highest means among
respondents from all three regions.

Significant differences were found between inclusive system
elementary support personnel and both groups of secondary
classroom teachers, and between university elementary students
and both groups of secondary classroom teachers plus traditional
system elementary classroom teachers.

No significant differences were found when respondents were
divided into administrators, specialist teachers, classroom
teachers, and university students. No patterns of response were
found, other than that there appeared to be a tendency for
inclusive system respondents to hold lower means than those in
traditional systems, and for elementary educators to hold lower
means than those in secondary schools.

Patterns of Interest

Patterns similar to those in the two preceding analyses were

evident.

G. REGIONAL LEVEL - ;gﬁ%/: ANALYSIS OF VARIANCE WITHIN ¥6§?’
REGION REGULAR CLASSROOM TEACHERS, SUPPORT PERSONNEL, AND
UNIVERSITY TEACHER EDUCATION STUDENTS

Once again the pattern of support personnel holding slightly
more positive views of the effect of inclusion on students with

challenging needs was evident as was a general pattern of lower
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means among inclusive system respondents in both the elementary
and secondary educator groups.

Significant differences between groups was not a feature of
this analysis.

No significant differences were found when respondents were
grouped as administrators, specialist teachers, classroom
teachers, and university students. Ne—particuiar—palteriiof-
xrespomnse—fe he—adnini-strator—group as conpared—to—the
speciatist teather—greup—was—rroted.

Patterns of Interest

1. Division between support personnel, however defined, and

regular classroom teachers was evident.
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EFFECT ON REGULAR STUDENTS
Technical Information
Cronbach alpha .87 Factors 1

Areas of Interest

Arguments of benefit for regular students in inclusive
systems are put forward by proponents of inclusion. Though few
studies exist in this area, emergent research suggests that such
arguments may be valid. Questionnaire items examine whether
teachers believe regular students accept peers with challenging
needs, whether inclusion draws a disproportionate share of school
resources, and whether regular students benefit from inclusion or

whether their learning is reduced.

A. NATIONAL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

Respondents among all groups suggested that regular students
benefitted from inclusive experiences. Means ranged from 2.35
(Agree Generally) to 3.35 (Agree Somewhat). Progress of means
from lowest to highest was university students, inclusive system
respondents, tﬁEHEIZ;%E system respondents.

Universit;\stﬁagits differed significantly from all
practicing educators except for inclusive system elementary
educators. In addition, the latter group differed significantly
from the traditional system secondary educator group.

Patterns of Interest

1. Responses were relatively positive, ranging from the

middle of the Agree Generally area to the middle of the
Agree Somewhat area.

2. A progression of U to I to T was noted.
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B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR THE
THREE PARTICIPANT GROUPS

Significant differences in this analysis involved university
elementary students primarily, though the secondary students were
involved as well. Though varying by both region and
traditional/inclusive status, the majority of the comparison
groups were at the secondary level.®

Patterns of Interest

1. A general, but not consistent, progression from U to I to

T was noted.

C. REGIONAL - ACADIA/CALGARY/YORK - ANALYSES OF VARIANCE WHEHIN-
THE—THREE"REGIONS FOR THE THREE PARTICIPANT GROUPS

Pattern of response for the three groups agreed in terms of
proceeding from university students, to inclusive system
respondents, to traditional system respondents. This pattern was
not invariant, but was almost so. A second pattern was from
elementary to secondary level.

University elementary level students in all three regions
were routinely significantly different to almost all educator
groups. This finding was echoed, though not as strongly, by
university secondary level students. In the instance of the
Ca%§3¥§.analysis, inclusive system elementary educators differed
from secondary level educators.

Patterns of Interest

1. A general pattern of progression through U to E to S was

apparent.

D. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGULAR CLASSROOM
TEACHERS, SUPPORT PERSONNEL, AND UNIVERSITY STUDENTS

Means (all from 2.36 to 2.86) indicated that university
students and support personnel agreed that inclusive experience

7~
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was beneficial to regular students. Classroom teachers were
somewhat in agreement, but with means from 3.09 to 3.46.

University students differed significantly from all
practicing educator groups, as did the inclusive system
elementary support personnel group. The traditional system
secondary support personnel group also differed from the
traditional system secondary teacher group.

When the support personnel group was split into
administrators and specialist teachers, the same university and
practicing classroom teacher groups were significantly different.
In addition, inclusive system elementary specialist teachers
differed from traditional system elementary and secondary
classroom teacheri)and from inclusive system secondary classroom
teachers.

Patterns of Interest

1. Means indicated an overall positive view of effect of

inclusion on regular students.

2. A division between support personnel, whether defined as

a group or as administrators and specialist teachers, and
regular classroom teachers was evident.

E. REGIONAL LEVELS- ACADIA/CALGARY/YORK - ANALYSES OF VARIANCE
WETHIN-EACHREGTON FOR REGULAR CLASSROOM TEACHERS, SUPPORT
PERSONNEL, AND UNIVERSITY STUDENTS

Analyses for the three regions between support personnel and
regular classroom teachers were quite similar. In almost every
instance, support personnel groups and university student groups
found inclusive experiences more valuable for regular students
than did regular classroom teachers. Elementary level support
personnel responses suggested this more so than did respemses—ef—
secondary support personnel and regular classroom teachers. This

was true for both traditional and inclusive system respondents.
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These differences rarely attained significance, involving
only ca%gg%y and ¥qﬁk’inclusive system support personnel in
comparison with secondary groups when they did so. The university
elementary student group, and occasionally the secondary student
group, differed from regular classroom teacher groups, witdh
greater—Eregiency.

When respondent groups were structured as regular classroom
teachers, administrators, specialist teachers, and university
students, the university elementary group was found to differ
significantly from secondary traditional and inclusive system
classroom teachers with good consistency.

No pattern of either the administrator group or the
specialist teacher group obtaining consistently lower means than
their opposite support personnel group was found. For both the
Cadgarty and YoRk groups traditional and inclusive regular
classroom teacher groups tended to have,—theugh—nebt—invariably, ‘-
higher means than other educator groups.

Patterns of Interest

1. Division between regular classroom teachers and support

personnel, however defined, was noted.
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EDUCATIONAL SOUNDNESS OF CONCEPT OF INCLUSION
Technical Information

Cronbach alpha .81 Factors 1

Areas of Interest

A controversy within education is whether inclusion is an
acceptable and workable educational reform, or whether it is an
unacceptable and unnecessary reform. This area is probed through
items which require educators to consider whether students of
divergent ability should be educated together, or whether
separation on the basis of differing ability should be the norm.

A. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG TRADITIONAL SYSTEM
EDUCATORS, INCLUSIVE SYSTEM EDUCATORS, AND UNIVERSITY TEACHER
EDUCATION STUDENTS

On the national level the 1492 respondents in this study
supported the concept of inclusion at the Agree Generally to
Agree Somewhat levels with means clustered either side of 3.00.
The familiar pattern of university student and elementary
educator groups obtaining lower means than secondary educators
repeated in this analysis.

University students were significantly different from
secondary educator groups and the traditional system secondary
group. Both the inclusive and traditional elementary groups
differed from the traditional secondary group. In addition, the
inclusive system elementary and the inclusive secondary groups
differed.

Patterns of Interest

1. Educator responses fell on the positive side of the

response scale and clustered around the 3.00, Agree Somewhat

level.

2. A progression from U to E to S was evident.
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B. NATIONAL LEVEL - ANALYSIS OF VARIANCE AMONG REGIONS FOR THREE
PARTICIPANT GROUPS

This—énvestiga%éen—éef{ﬁifferences among regional groups did
not reveal any particular patterns of response other than thaﬁfrr
famiidar—one that secondary groups tended to be less strong in
finding inclusion beneficial than did other groups.

Significant differences were found to fall into the—famiidar
pattern of university students being more positive than secondary
educators, most especially those in traditional systems. The only
significant difference between practicing educator groups
involved AIE and Cgdgafy and x;ﬁk secondary traditional groups.

Patterns of Interest

1. A rough pattern of progression from U to E to S was

noted.

C. REGIONAL LEVEL - ~ ANALYSES OF VARIANCE
WITHIN REGIONS FOR THREE PARTICIPANT GROUPS

Analyses within each of the three regions yéeh&a%4§mh~/%ﬂgf-dfﬂi,
famidtar Jdnformatiern- that university students perceived inclusive
education more positively than did inclusive or traditional
system educators, and that elementary level respondents were more
positively inclined than were their secondary colleagues.

Significant differences involved university student groups,
primarily at the elementary level egaim; and secondary level
educator groups, primarily those from traditional systems. Those
significant differences found between traditional and inclusive
systems centred on the inclusive system elementary group and the
traditional system secondary group.

Patterns of Interest

1. A rough pattern of U to E to S was noted.

D. NATIONAL LEVEL - ANALYSIS OF VARIANCE FOR REGULAR EDUCATORS, ’
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SUPPORT PERSONNEL, AND UNIVERSITY TEACHER EDUCATION STUDENTS
This analysis, too, presented the pattern of support
personnel being more positive in reaction to inclusion than their
regular classroom colleagues, and of elementary level educators
being so relative to their secondary level colleagues.
Significant differences were found for inclusive system
elementary and university elementary groups against all regular
classroom teacher groups. Additionally, inclusive and traditional
system secondary and traditional elementary support personnel
differed from traditional secondary classroom teachers. Finally,
inclusive elementary classroom teachers differed from traditional
system secondary classroom teachers.
Patterns of Interest
1. Means for administrators/specialist teachers were
consistently lower than those for regular classroom
teachers.
2. Elementary means were lower than were secondary means
within the two larger groupings of regular classroom

teachers and administrators/specialist teachers.

E. REGIONAL LEVEL - AGCABIA/CALGARYLYORK - ANALYSES OF VARIANCE
WEPHEN-RESTONS FOR REGULAR EDUCATORS, ADMINISTRATORS, SPECIALIST
TEACHERS, AND UNIVERSITY STUDENTS

The support personnel group of administrators and special
teachers in all three regions exhibited more appreciation for the
soundness of the inclusive education concept than did their
regular classroom colleagues. This was almost an unbroken pattern
for every group.

A limited number of significant differences were found, the
great majority of which involved university elementary level
students and traditional system secondary classroom teachers. The
inclusive system elementary group akes-was—feund—te—differ from
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secondary educators as well.
Analysis at the level of administrator, specialist teacher,
classroom teacher, and university student groupings did not yield
additional information of interest.

Patterns of Interest

1. Divisions between regular classroom teachers and
administrators/specialist teachers were evident in each
analysis.

2. Patterns of elementary means being lower than were

secondary means were noted in each analysis.



